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ABSTRACT 
 
Mahardika, Eka. 2020. THE USE OF RIVER OF LIFE TO IMPROVE 
STUDENTS’ SPEAKING SKILL (A Classroom Action Research at the 
Eleventh Grade of MA Darul Falah Pringsurat Temanggungin Academic 
Year of2019/2020). A Graduating Paper. Teacher Training and Education 
Faculty. English Education Departement. State Institute for Islamic Studies 
Salatiga. Counselor: Hammam, Ph.D. 
 
The researcher conducted the study to improve the students’ speaking skill 
through River of Life picture as media. This study answer two questions (1) How 
is the implementRiver of Life as media to improve the students’ speaking skill? 
and (2) How far is the significant improvement of students’ speaking skills after 
using River of Life? 
The research design of this study was Classroom Action Research. There 
were two cycles, each cycle consisted of planning, acting, observing, and 
reflecting. The object of this research is limited to 28 students in XI IPA of MA 
Darul Falah Pringsurat Temanggung.The passing grade was 76, and the target of 
passing grade was 80%.  
The result of the post-test from cycle 1 and cycle 2 were improved. The 
result of the post-test from cycle 1 and cycle 2 were 60.7% and 85.7% from 
students.The students passed the passing grade in cycle 2. The passing grade of 
cycle 2 was  over the target, so the researcher stopped the study. The result of t-
test in cycle 1 11.145 and in cycle 2 11.661 is higher than t-table 2.Thus, River of 
Life as media proved that it could improve the students’ speaking skill.From the 
study, the researcher could conclude that the implementation of the study 
improved gradually from cycle 1 and cycle 2. The improvement of the study was 
showed from each cycle.  
 
Keywords: River of Life, Picture, Media, Speaking 
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CHAPTER I 
INTRODUCTION 
A. Background of the Research 
Language is one of the most important things in communication and it is 
used as a tool of communication among nations all over the world. As an 
international language, English is very important and has many 
interrelationships with various aspects of life owned by a human being. In 
Indonesia, English is considered as the first foreign language and thaught 
formally from elementary school up to the university level. 
In learning English there are four skills that should be mastered; 
listening, speaking, reading, and writing. Among those basic skills, speaking 
takes a part as the productive skills, as considered important. According to 
Fulcher (2003:24) that speaking is the verbal use of language to communicate 
with others. It is important for language learners who will involve in the 
spoken language, but it is especially important to students. Being successful in 
academy depends on the students’ ability to understand the material given by 
the teacher and other supporting class activities. By speaking, students can 
covey information and ideas and maintain a social relationship. It means that 
students able to share ideas and opinions with listeners through speaking. 
As foreign language learners, most of Indonesian students have 
difficulties to speak English. As the researcher does research in MA Darul 
Falah Pringsurat Temanggung the problem caused by internal and external 
factors. Internal factors come from the learners themselves, such as motivation, 
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interest, talent, and intelligence, while external factors come from outside the 
students, such as environmental situation and conditions, learning materials, 
and the ability of teachers in handling English teaching and learning process. 
Also, there is a problem in English speaking such as pause or filler, less in 
vocabulary and confidence o the students. 
At school, speaking English is a problem for the students. Zang 
(2009:91) argued that speaking remains the most difficult skill to master for the 
majority of English learners, and they are still incompetent in communicating 
orally in English. There are many factors that cause the students get difficulty 
when they speak English. They do not have the confidence to speak English. 
They feel afraid of making a mistake when they speak English. Besides that, 
the students feel less in vocabulary mastery, so they feel there is not to say. The 
students also less in motivation to learn speaking English and there is no 
speaking habit from the teacher make the students getting difficulty to speak 
English fluently. 
As a teacher, it is important to create an interesting technique, material, 
and  media  in  English  learning.  The  best  in  the  learning  process  is  active 
learning. Inactive learning students are actively involved. Klippel 
(1984:5) claims that learning is more effective in the learner is actively 
involved in the process.  
There are many tools that we can use to learn English. One of the tools 
is using a picture as media. Students feel confused when they were asked to 
speak. When they were confused, they were difficult to imagine or remember 
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things that they wanted to convey. They need the aid of instruments to 
stimulate and guide them in speaking. Wright (1989:2) points that picture give 
a contribution to students’ interest and motivation, sense of language in 
context, and stimulate students’ ideas. By using pictures students are expected 
to get the idea of what aspects they want to describe from the picture. 
According to Raimes (1983:27) pictures can be a valuable resource for 
teaching. The picture provides a shared experience for students in the class, a 
common base leads to a variety of language activities. Hammer (2004:33) adds 
that pictures are often used to present situation to help students work with 
grammar and vocabulary. However their potential to bring students to different 
worlds also means that they can be used to encourage students to fly in their 
creative imagination.  
In order to help students in speaking, there is s media wich is suitable to 
increase students’ spekaing skill. Ziad Mossa (1994) said that River of Life is 
one of the most powerful tools I have experienced in my professional life as a 
trainer and facilitator, as it helps groups to ‘bound’ quickly. It allows 
participants to reflect on personal experiences and influences that have 
mentioned them in their personal and professional life. Participants are invited 
to use the symbol of a river to reflect on key stages in their lives, possitive 
experiences and influences, and difficult challange. 
The River of Life media was originally use in workshops where 
participants coming from diverse backgrounds need to quickly introduce 
themselves to one another and start to build a rapport with the group. 
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Based on the explanation above, the researcher intended to conduct the 
classroom action research focusing on the use of the river of life as media in 
teaching English. The aim of the research for the students to know the 
development of speaking ability by using the river of life as media. 
B. Statements of the Problem 
Based on the background of the study, the researcher formulates the 
statements of problem such below: 
1. How is the implementation of River of Life as media to improve students’ 
speaking skills? 
2. How far is the significant improvement of students’ speaking skills after 
using River of Life? 
C. Objective of the Research 
Referring to the problem above the objectives of the study are: 
1. To describe the implementation of River of Life as media to improve 
students’ speaking skills in MA Darul Falah Pringsurat Temanggung.  
2. To find out the result of using River of Life as media to improve students’ 
speaking skills in MA Darul Falah Pringsurat Temanggung. 
D. Benefits of the Research 
Through this research, the researcher expects that this research is able to 
give an advantage, either theoretically or practically, for the students, teacher, 
and researcher. 
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1. Theoretically 
River of Life as media enables to be a more acceptable and exciting 
way to increase speaking skill in the learning progress. 
2. Practically 
a. For the English teacher, The result of the research for the teachers is 
hopefully can help English teachers to teach English through the media 
called River of Life. 
b. For the students, The result of the research enables to stimulate English 
more exciting and pull the students’ perception through the media 
called River of Life. By practicing with full of joy, the students are 
hopefully increasing self capability of speaking English correctly and 
fluently. 
c. For the writer, The result of this research hopefully able to be the 
reference for another researcher in strengthening and increasing the 
students’ speaking skills toward media which is interesting and useful. 
E. Limitation of the Study 
The researcher will use the River of Life as learning media. The place 
that is taken in this research in MA Darul Falah Pringsurat Temanggung. The 
object of this research is limited to learners in XI IPA of MA Darul Falah 
Pringsurat Temanggung. To make this use go more effective, the material is 
chosen based on the syllabus which is relevant towards the lesson plan; recount 
text. 
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F. Definition of the Keywords 
To make the title easily understood, the writer wants to give the 
definition and explanation of the terms used. They are: 
1. River of Life 
Ziad Mossa (1994) said that River of Life is one of the most 
powerful tools I have experienced in my professional life as a trainer and 
facilitator, as it helps groups to ‘bound’ quickly. It allows participants to 
reflect on personal experiences and influences that have mentioned them in 
their personal and professional life. Participants are invited to use the 
symbol of a river to reflect on key stages in their lives, possitive 
experiences and influences, and difficult challange. 
2. Media 
Media is educational aids which are used as the transmitter in 
learning process to increase the effectiveness  and efficiency in obtaining 
learning purpose (Sanaky, 2013:5). Media is a stuff wich possesses the 
function to transmit a message and stimulate the mind, emotion, anxiety of 
students’ so that it pushes the process of learning in them (Asnawir & 
Usman, 2002:11) 
3. Speaking 
Speaking is an interactive process of constructing meaning that 
involves producing and receiving and processing information (Brown, 
1994; Burns & Joyce, 1997). Speaking is a productive oral skill. It consist 
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of producing the systematic verbal utterance to convey meaning (Nunan, 
2003) 
G. Hypothesis 
A hypothesis is a logical supposition, a reasonable guess, an educated 
conjuncture; it provides a tentative explanation for a phenomenon under 
investigation (Leedy and Ormrod, 2001). Suryabrata (1995:69) said that the 
hypothesis is the answer to the problem of research and must be tested again 
empirically. Hypothesis raises up the probability or tries explaining based on 
association, temporal conclusion, theories, common speculation (Hadi, 1980: 
7).  
So on the basis of the problem of the study, the researcher draws the 
hypothesis of the research. It can be stated as follow: “by using River of Life in 
English class, it will improve the speaking achievement of the eleventh-grade 
students of MA Darul Falah Pringsurat Temanggung”. The hypothesis is taken 
from the outline from the background of the case. The use of the media can 
resolve the most common problem in speaking such as confidence, vocabulary, 
filler and make an interesting class atmosphere. The success indicator of this 
research is taken from the passing grade of English lesson in MA Darul Falah 
Pringsurat Temanggung is 76. The research is success that at least 80% of the 
students pass the passing grade. 
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H. Research Method 
1. Type of Research 
In this study, the writer used Classroom Action Research (CAR). 
Classroom Action Research is a type of classroom research carried out by 
the teacher in order to solve problems or to find answers toward context-
specific issues. It means that before implementing the Classroom Action 
Research (CAR), the writer or the teacher needs to identify any problems 
found un the classroom before implementing the CAR. 
According to Arikunto (2006:16), there were four steps to do 
classroom action research. They are planning, acting, observing and 
reflecting. The researcher choose CAR because the researcher finds the 
problems in the learning process that low students’ interest in learning 
english. They feel bored and less confident to speak so that this problem 
must be solved by using strategy through classroom action research. 
2. Research Subject 
The research subject in this observation is the eleventh science 
students of MA Darul Falah Pringsurat Temanggung. 
3. Technique of Collecting Data 
1. Observation 
Kothari (2004:96) has argued that the observation method is the 
most commonly used method especially in studies relating to 
behavioral sciences. The target is focused on the process even learning 
action results. Observation is done at once when learning-teaching is 
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occur. From this action, the data mean will be interpreted into the 
improvements planned (Basrowi & Suwadi, 2008:137). 
2. Test 
Before conducting the cycle 1 and cycle 2, the researcher will 
give the pre-test for each cycle. It purposes to know the speaking 
ability of the students before they get treatment in each cycle. This test 
aims to appear the identification of data as the clue from evaluated 
target such capability, behavior, and skills (Basrowi & Suwandi, 2008: 
160). After conducting pre-test, the researcher will give post-test to 
evaluate students score before and after using the media. 
3. Documentation 
In this study, the researcher will use photos and recordings as 
the documentation of the study. The aim of using mobile phone as 
recording is to collect the students’ data. It aims to get valid data or 
real appearance which is appeared by the evaluated target. 
I. Technique of Data Analysis 
After collecting the data, the next step of this study is analyzing the 
data. In analyzing data, the researcher used two techniques of qualitative and 
quantitative.  
1. Qualitative Data 
According to Kothari (2004:3), qualitative research is especially 
important in the behavioral sciences where the aim is to discover the 
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underlying motives of human behavior. The qualitative data include the 
recording of the students’ voice, and it will be analyzed by the researcher. 
2. Quantitative Data 
In quantitative data analysis, the researcher expected to turn raw 
numbers into meaningful data. According to Kothari (2004:3), quantitative 
research is based on the measurement of quantity or amount. According to 
Sudijono (2010:86), to calculate the mean of pre-test and post-test, the 
researcher will use the following formula: 
a. Mean of Pre-test and Post-test 
M = 
∑X
𝑁
 
Explanation: 
M = Mean of the students’ score 
∑X = Sum of the students’ score 
N = Total number of the students 
According to Sudijono (2010:305), to calculate t-test, the researcher 
will use the following formula: 
b. Calculated Mean of Difference 
MD = 
∑D
𝑁
 
Explanation: 
MD = Mean of difference 
∑D = Total of difference between pre- and post-test 
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c. Standard Deviation Calculation 
SDD = √
 ∑𝐷2
𝑁
− (
 ∑D
𝑁
)2 
Explanation: 
SDD = Standard deviation 
D = Difference between pre- and post-test 
N = Number of the students 
d. Paired sample test 
The researcher uses Stastistical Package for Social Science 
(SPSS) 16.0 to calculate the result of the test. Based on Landau and 
Everit (2013)SPSS is manipulating, analyzing, and presenting data 
program which is used in the social and behavioral science. In practice, 
the researcher used SPSS base. 
J. Outline of the Research Paper 
This research is organized into five chapters. Each chapter has a 
different element as follows: 
Chapter I tells about the introduction. It is consists of the background of 
the research, the statement of the problem, objective of the research, benefits of 
the research, limitation of the study, definition of the keywords, hypothesis, 
research method, technique of data analysis, and the outline of the research 
paper. 
Chapter II is a literature review. In this chapter, the researcher presents 
some related theories which consist of the general concept of speaking, 
including the definition of speaking, importance of speaking, the element of 
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speaking, speaking performance. Then, the concept of River of Life includes 
the definition of River of Life, definition of media, function of media. At last, 
the use of River of Life in speaking class includes how the implementation of 
River of Life in the speaking class. 
Chapter III deals with the report of the research methodology, including 
the procedure of the research and evaluation criteria. 
Chapter IV is to discuss findings and discussion. They include the 
implementation of River of Life as media in the eleventh grade of MA Darul 
Falah Pringsurat Temanggung and improvement of River of Life of the  
students’ speaking skill in the eleventh grade of MA Darul Falah Pringsurat 
Temanggung. 
Chapter V is closure including conclusion and suggestion. The last part 
References and Appendixes. 
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CHAPTER II 
LITERATURE REVIEW 
A. Theoretical Framework 
1. Concept of Speaking 
a) Definition of Speaking 
According to Harmer (2007:284) speaking is the ability to speak 
fluently and presupposes not only knowledge of language features, but 
also the ability to process information and language ‘on the spot‘. 
Nunan (in Kayi, 2006:1) defines speaking as the use of language 
quickly and confidently with few unnatural pauses, which is called as 
fluency. Speaking is the process of building and sharing meaning 
through the use of verbal and nonverbal symbols, in a variety of 
contexts (Chaney, 1998:13). 
For foreign language learners, they will encourage speaking as 
knowledge and skill. In this case, there is an analogy showing this 
argument. The driver of a car wants to drive a new car, he knows what 
control is, where it is, the order of its operation. This is what we call 
knowledge. Unlike with the skill, the driver has to handle the control so 
that the car moves smoothly on the road and gets a safety. It is what we 
call skill. In speaking cases, language learners have to know how to use 
diction orders, propper words based on transactional circumstances. 
The explanation is to choose the correct form, to structure the sequence 
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based on the formal rule, to sound like a native speaker, and to create 
the fit meaning. It is how the skill works on. (Bygate. 1987:4). 
Different assumption reveals that the good speaking is they are 
able to speak with the long sentence in a single utterance. For foreign 
language learners, there are some stages which they should step on to 
gain the speaking skill. There are studies, active, and engagement. No 
absolute sequence among the three of them. In some conditions, the 
speaker probably states only a single even limited portion of a word to 
deliver information. Then, some people need to arrange a longer 
sequence of a sentence. This stuff is similar to what Harmer (1998:25) 
points out that the final of speaking activity is mixing somebody’s 
linguistic interest, emotion, how the language is constructed, and 
language use (Use exercise). Speaking does not tend to amount of 
utterance words, but the word uses based on the demanding situation 
and the listener's social status. The same point of view is stated that 
speaking skills are the process of delivering speech meaning to listeners 
to share information. 
Hidayati (2015:24) reveals that speaking is doing interaction 
with other people with conversation, speech, and other body language, 
gestures, eye contact, and another style to convey the message. What 
she points out adds the supporting instrument to make sure that 
speaking is not about a sound only. It is a meaningful sound with the 
signal. In addition, the meaning of interaction is not about what you 
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say, but how you say it what you convey with body language, gestures, 
and other non-verbal messages (Brown,2000). 
From those theories, it can be concluded that speaking skill is 
related to communication. Speaking is skill to use a language 
appropriately to express someone’s idea, opinions, or feeling in order to 
give or get information and knowledge from other people who do 
communication. 
a. Types of speaking 
The performance of the speaking in the class cannot be seen 
all students have the same background of skill. However, the class 
conductor, the teacher, is supposed to divide the student speaking 
types so that the students are able to show their speaking skills 
based on their capability. Brown (2000:271) has identified 
elements of the language form in the class such below: 
1) Imitative 
In this stage, speaking has restricted the opportunity to 
expand the idea. The speaking performance here shows the 
term ‘tape recorder’. The student's only concern to the 
utterance stimulation sounds like. Students should pay 
attention to certain vowels and intonations; next, they should 
imitate correctly (Derakhshan, Khalili, & Bahesti, 2016: 178). 
In this stage, the students play the role of reflecting the voice. 
Grammatical structures are ignoredhere. 
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For giving the reality description, the teacher commonly 
directs this stage to beginning students. The aim of imitating 
sound is to give the students a distinct gap between mother 
language and target language. For example, the teachers teach 
vocabulary and desire to give the students the way to 
pronounce it. The teachers say ‘public transportation’, and the 
students will pronounce afterloudly.  
2) Intensive 
Intensive speaking is a bit beyond the imitative stage. 
The students start involving language elements. It means the 
speaking performance is designed referring to phonological 
and grammatical aspects. The students know where they 
should put subject; before a verb or after it, how to put an 
auxiliary verb, how to pronounce a consonant word in English, 
even more. They realize the structure of language in 
minimumscope. 
The sequence of implementing intensive speaking is 
commonly coming after analyzing the language features. In the 
same assumption, the students may get the instruction to 
analyze the language expression they repeat as a habitual 
spoken language in the end. It means they work on the 
unconscious utterance first, then identifying the language 
feature. 
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3) Responsive 
The responsive stage has the same concept as imitative 
instruction. The difference is the reflection gets appeared by 
the students. In this stage, the students do not duplicate the 
sound like, but they focus on giving responses toward the 
received questions. The form of the question is quite narrow 
speaking. It is caused by the question that requires the simple 
answer to respond. The students expand the idea in a smaller 
area of information production. 
The reality in the class, the responsive speaking exists 
in habitual answer. For example, the students answer the 
question of greeting expression, excusing expression, asking 
for understanding, and other habitual questions. Responsive 
speaking requires stimuli. It tends to the principle of paired 
communication elements; question-answer and speakers-
listeners. 
4) Transactional (Dialogue) 
This stage is used to convey the message and exchange 
the information. In addition, it elaborates on a concept or 
manifests the purpose of something. It is the expansion of the 
responsive stage where the students not only answer with the 
narrow answer but also be involved in the conversation. In 
practice, the teachers ask for the purpose of the essay, 
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dialogue, video, picture, or any information. The students have 
the time to make sure the information has gotten to be 
delivered as thereflection. 
5) Inter-personal (dialogue) 
The inter-personal stage takes the higher position in 
speaking performance. The students get more the speaking 
chance and insert some kindsof expression like slang words, 
collocation, sarcasm, and another expression. In this case, the 
students are not only exchanging the information but also 
maintaining the social relation. It has more implicit meaning 
and various expressions of speaking. No wonder, in case, many 
language practitionersdo approach to improve the students’ 
speaking with more vary expressions. 
6) Extensive 
The extensive stage gives more space for students to 
express their knowledge of the language. The students should 
acquire the language features to transform it into monologue 
such report, summary, short story. They start formulating the 
simple sentence into the longer sentences. The content of 
speaking they deliver probably depends on thestorage of 
vocabulary they acquire, so in this section, the students should 
add more reading and sources to make the 
informativespeaking. 
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The extensive speaking has been attached to the 
curriculum of local education. It takes the highest place of 
students’ activity in the class (KEMENDIKBUD: 2017). The 
teachers direct the students to have a more active speaking 
activity after going through the third basic competency of the 
2013 revisedcurriculum. 
b. Speaking Skill Production 
In language use, there is a difference between expressing the 
written language and oral language. The way people express the 
idea relating to how they construct the language and communicate 
it. It is obviously different to see the fact that the language style of 
written language is a contrast from the way to arrange the idea in 
written forms. What distinguishes the oral language production and 
the written one is on the time pressure (Bygate, 1987: 17-19). 
Further, when people speak they have limited time decide which 
word will beused. 
To deal with speaking, it has more time-space to plan, 
organize, and produce the message in order to understand. The 
language style utterance also does not follow the complex syntax. It 
is necessary to state that the listeners should go straight on the topic 
and know the purpose of the message spoken by the speakers. 
Bygate (1987) explains the production of oral language as 
follows: 
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1) Facilitation 
The speaking production normally can be confirmed as 
the activity of producing meaningful sound when the speakers 
insert some elements in it. Outside of it, the speakers actually 
do somespoken production which includes speaking skill 
discourse. In this way, the speakers have four ways to facilitate 
production. They are simplifying structure, ellipsis, using a 
formulaic expression, the use of fillers and hesitation of 
devices. 
The simplifying structure involves parataxis. Parataxis 
tends to create a new sentence that is related to the previous 
sentences. Normally, the speakers tend to insert the 
coordinating conjunction like and, or, or but. Perhaps, they 
omit all conjunction. The blending sentence, here, is called 
parataxis. Hypotaxis finally appears to take a side of parataxis. 
Hypotaxis tends to use sub-coordinating conjunction. It usually 
functions to make a complex sentence. Unfortunately, in this 
kind of production, the speakers rarely use hypotaxis because of 
its complex meaning and structure. 
Secondly, facilitating production has ellipsis. Ellipsis is 
able to be used in facilitating production as the time keeps in 
short. The function of ellipsis is to omit some parts of a 
sentence like a syntax abbreviation. For example, ‘where?’ or 
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‘why is it not brought out?’. The listeners should have the 
sameconceptual framework of an idea to keep on the track of 
catching the message delivered by the speakers through ellipsis. 
Another way to facilitate production is by using an 
idiomatic expression, phrases, even collocations. Actually, the 
uses of such expressions can be placed in routine drilling. This 
process gives ease for the speakers to use it actively. They do 
not have to give more pressure on thinking diction selection in 
every single utterance. The expression gives the pack of 
language combinations to make speaking go smoothly and 
fluently in conversation. The drilling deals with the repetition. 
By these expressions, the speakers potentially load storage 
more autonomousutterances. 
The last way that Bygate explains in facilitating 
production is a time-creative device. It means that the speakers 
have limited time to plan what sequence of a sentence after 
completing the last sentence. In this time, it will be appearing 
the term filler, pauses, and hesitations. For example, hmmm, 
well, you see. In some cases, the speakers repeat the last 
sentence to revise it by the properones. 
2) Compensation 
As has been known that the planning time to speak is 
quite short, so no wonder as if the speakers correct, look for, 
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even replace the previous words which are not correct. This is 
really reasonable in the spoken language because of awareness 
that what has been said will be vanished at once. Unlike the 
written language, the correction in the speaking is suggested in 
order to make clear what actually speakers want to convey is. 
Next, how the time pressure in speaking influences the 
fact that the core of an entire verbal transaction is in the 
speakers’ memory. It is reasonably confirmed to see that the 
speakers repeat the formula of sentence sequences, phrases, 
even what they have said in the previous utterance. In this case, 
it aims to give more comprehension to the listeners and make 
sure that the meaning of utterance keeps in the same with the 
idea in the speakers’minds.  
c. Element of Speaking 
Speaking as the production skill does not merely consist of 
the sound but including the features of the language. There are two 
essential elements which are able to be in speaking; accuracy and 
fluency (Derakhshan, Khalili, & Beheshti, 2016: 178). It has the 
same perspective pointed out by Bygate (1987) that in speaking 
skills we have two basic elements: production skills and interaction 
skills. 
Basically, both elements enable to branch into some smaller 
units. The production skill is in the outer position, and the 
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transactional skill refers to the inner cluster. Production skill deals 
with pronunciation, grammar, and vocabulary. They are the 
conventional components and rules which should exist in the 
language. Meanwhile, the transactional production deals with 
fluency and comprehension. Both both units refer to the grade of 
the capability of language which is able to be acquired by everyone 
to be more comprehensive to the listeners. 
If we show more explanation regarding this matter, the 
speaking elements will conclude some units as follows: 
1) Vocabulary 
Vocabulary is the lexical items in the language. It stands 
on its own meaning, and it can show more meaning as it 
combines to another vocabulary. Teaching vocabulary is 
commonly targeted to the beginner language students. 
However, the most important thing about language is the 
orientation of the word in it. It is the reason why the teachers 
direct the students to have more vocabulary, so they can expand 
the idea into complex exposure. Some language researcher 
emphasizes the fact that people will say nothing 
withoutvocabularies. 
2) Grammar 
Grammar is the unit that deals with how the word is 
arranged. Every language has its own grammatical rules. 
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English could be different from Indonesia in some grammatical 
aspects. The English grammar put the adjective before the noun 
to make a noun phrase. In other contraries, Indonesian grammar 
takes it behind the noun. Further, the plural in English requires 
the addition /–s/, /-es/, even irregular forms. Indonesian 
grammar sets the role to repeat the word to show plurality. The 
last clear distinguish how each language sets its own rule is 
when the English grammar recognizes the gender pronoun, 
Indonesian grammar ignores it. It is clear to understand the 
grammar in oral production skills to have more comprehension 
of language. 
3) Pronunciation 
The way certain sounds or sound is produced. Unlike 
articulation, which refers to the actual production of speech 
sounds in the mouth, pronunciation stresses more the way 
sounds are perceived by the hearer (Richards & Schmidt, 2002: 
429). The example of pronunciation can be identified from the 
sentence Maria slices an apple with a knife. The work way of 
pronunciation whenthehearers understand than the letter –k in 
knife is not sounded. It is what we call pronunciation. 
4) Fluency 
Fluency is the quality of speech to look normal and 
natural. It includes rhythm, pauses, intonation, stress, and use of 
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interjection and interruptions. Richards and Schmidt (2002: 
204) breaks down the term of fluency as the quality of speech 
as follows: 
a) The ability to produce written or spoken language withease. 
b) The ability to speak with a good but not necessarily perfect 
command of intonation, vocabulary, andgrammar. 
c) The ability to communicate ideaseffectively. 
d) The ability to produce continuous speech without causing 
comprehension difficulties or breakdown of 
communication. 
5) Comprehension 
Comprehension is defined as the identification of the 
intended meaning of written or spoken communication. It 
stresses the meaning of communication which contains the 
background of knowledge, the context, and the purpose of 
speakers and listeners’. 
d. Speaking Performance 
In the class, there are some activities that are able to be 
identified to see how the students do some process of oral language 
acquisition. Harmer (1998:91) gives broadly three steps of 
speaking performance which can be an indicator for students. 
Speaking performance stages are study, activity, and engagement. 
It is necessary for language teaching-learning to be aware of what 
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the process of speaking looks like. Some facts show that the 
students get more frustrated in the speaking class when they are 
directed to have more speaking with full of a grammatical rule. In 
spite of having less conventional grammar rules, the students will 
be afraid to speak up because they realize the quality of their 
speaking has not reached above the average of the correct rule. In 
this way, the teacher should understand to insert three-stage of 
speaking performance in the class to keep them in track of learning 
anxiety. 
A study occurs when the conventional rule of language is 
involved in speaking. The students keep aware of the language unit 
inserted in their speaking. This kind of performance demands a 
high quality of language. The teachers often give the instruction the 
students to be careful with what they say, how grammar works, 
how vowel or diphthong works in English rule. This performance 
has the advantage. It can push the students to have standardized 
speaking quality. In other contraries, the students potentially get 
frustrated as they do not have any background of knowledge in the 
language unit. However, the awareness of the students regarding 
this stage should be by the side of high speaking frequency. The 
less frequency faces the language feature in the spoken 
performance will produce fear. 
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Activate is the performance when the students speak by 
drilling instruction. Some students’ obstacle is having less 
frequency of practice. On the other side, the spoken language is not 
for momentum like written language. It has almost every single 
time in social transactions. It is no wonder the approach of 
speaking introduces the term extend learning. It explains that the 
students will have more practice out of the class. In this 
performance, the teachers aim the students to have critical thinking 
and mindset in the target language. 
Engagement is the phase where the students start putting 
interest, emotion, and focus on speaking activities. Engagement 
involves motivation and convenience. These inner stimulations are 
actually trying to be gained by the teacher. The effect of these 
performances will make the students more active, aware, and do 
self-initiated. They do not wait for the teachers’ instruction to get 
material, but they will look for or practice by themselves to 
improve. The role of the teachers here is giving feedback and 
assessment. 
No absolute sequence for the speaking performances in the 
class. This consideration is basically led to the fact that each 
student has varying capability in oral language production. These 
three steps can be arranged in the lesson plan based on the material 
and the type of students in the class. 
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2. Concepts of River of Life 
The River of Life was devised originally for use in workshops 
where participants coming from diverse backgrounds need to quickly 
introduce themselves to one another and start to build a rapport with the 
group. 
The River of Life was adopted as an alternative and complement to 
the Life Histories, which is an established technique for exploring 
individual life experiences but does so typically through one or more in-
depth unstructured or semi-structured interviews with individual research 
subject or key informants representing wider groups. 
Ziad Mossa (1994) said that River of Life is one of the most 
powerful tools I have experienced in my professional life as a trainer and 
facilitator, as it helps groups to ‘bound’ quickly. It allows participants to 
reflect on personal experiences and influences that have mentioned them in 
their personal and professional life. Participants are invited to use the 
symbol of a river to reflect on key stages in their lives, positive experiences 
and influences, and difficult challenges. 
In resume, River of Life is media that design to help participant 
which coming from diverse backgrounds to bound quickly. 
3. The Use of River of Life in Speaking Class 
Picture are media which are often used to explain event clearer. 
Through pictures, the listener will know and imagine better about the event 
the speaker said. Based on Latuheru (1988) in Mahfud Effendi stated that 
29 
 
“picture can translate abstract ideas into a more realistic form, can be easily 
obtained, can be used in different academic levels, can save teachers’ time 
and energy, and can attract students’ interest” 
The River of Life as media in speaking class is to help the students’ 
deliver their material. River of Life as a media contain many information 
about the story, such as; the event, the place, the problem, and the character 
of the story. The River of Life also attract the listeners’ interest and help 
the listener to imagine the story what the speaker said. 
B. Review of Existing Research 
The writer found a previous related study conducted by Yohanes Paulus 
Florianus Erfiani (2017), the subject of the research is the second semester of 
English education in A class in the academic year of 2016/2017. There were 30 
students for the research subject. Based on the data analysis, there is a 
significant improvement in each cycle. The average of students’ speaking 
ability in Cycle I is 67%. That average is taken from vocabulary aspects 68%, 
pronunciation aspect 67% and grammatical aspect 66%. Then, in cycle II the 
average of student’s mark is increasing into 81% that consists of vocabulary 
aspect 83%, pronunciation aspect 795 and grammatical aspect 81%. Therefore, 
this research indicates that the storytelling model can improve the speaking 
ability of second-semester students in Universitas Timor. 
The second one is research by Mukminatus Zuhriyah (2017), the 
subjects were 23 students of class N of the second semester of Intensive English 
Program of Hasyim Asy’ari University (UNHASY) Tebuireng Jombang in the 
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academic year of 2016/2017. According to the research the percentages of 
students passing the passing grade of each speaking aspect in post-test I was 
less than 75%. So that it could be said that cycle one was unsuccessful. 
Meanwhile, the percentages of students passing the passing grade of each 
speaking aspect in post-test II could reach 75 %. It means that cycle two was 
considered successful. The students’ speaking skill got improvement in all 
aspects of speaking, such as comprehension, fluency, vocabulary, grammar, and 
pronunciation 
The third is research by Novita Asmeri Br.Batubara, Hadriana, Syafri K, 
the research finding indicated that the application of using storytelling 
technique could improve students’ speaking ability both at the first cycle and 
second cycle. The result of the pre-test shows the average score of students 
speaking ability was 48.2. It improved to 64.9 on the post-test 1 and 76.1on the 
post-test 2. 
These researches mentioned above are similar on its purpose, but in this 
paper, the writer is interested to get an idea to do a research about the use of 
river of life to improve student’ speaking ability especially in recount text. 
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CHAPTER III 
IMPLEMENTATION OF RESEARCH 
A. Procedure of the Research 
The researcher used the Classroom Action Research method to collect 
the data. Each Classroom Action Research cycle has four steps in the process. 
The researcher took 2 cycles, each cycle consist of planning, acting, observing 
and reflecting. The researcher collaborated with Mr. Aris Jin as a teacher 
during the research. The process of research will be explained as follows: 
1. Cycle 1 
a. Planning 
To plan, the researcher plans some actions to be done. The 
activities are described as follows: 
1) Preparing syllabus material recount, lesson plan, rubric, material, 
and media. 
2) Preparing the students' attendance list, and the students scoring list. 
3) Preparing the teachers’ and students’ field note checklist. 
4) Preparing media of learning in the class. 
5) Preparing pre-test and post-test. 
6) Preparing the mobile phone to record the speaking. 
7) Preparing the camera to take pictures and videos. 
The circumstance of the classroom can be described as the River 
of Life and whiteboard as educational tools. The topic is recount. 
 
32 
 
b. Acting 
In the acting stage, the teacher does the planning which is 
presented as follows: 
1) Giving pre-test to the students to speak recount. 
2) Explaining to the students what is River of Life. 
3) Showing the River of Life material. 
4) Giving the opportunity for the students to give questions dealing 
with the delivered materials recount. 
5) Explaining the way to make some oral practice of recount. 
6) Giving guidance as the students do some oral practice. 
7) Giving feedback, reinforcement, and motivation for the students. 
c. Observing 
The observer would like to see how the teacher teaches the 
students. It becomes the duty for the researcher to observe the students’ 
progress, starting from pre-test till post-test. During the progress, the 
researcher will score the students’ activity. To make this balance, the 
researcher will observe the teacher and the students by field note 
checklist. It is organized as follows: 
The teachers’ field note checklists are structured as follows: 
1) Greeting the students before the lesson is started 
2) Praying before beginning lesson 
3) Checking the attendance ofstudents 
4) Reminding the previousmaterial 
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5) Preparing and delivering thematerial 
6) Giving the students a chance to ask for somequestions 
7) Explaining thequestion 
8) Guiding the student's activity and relate it to the use of the River of 
Life 
9) Giving feedback after thelesson 
10) Motivating thestudents 
The field note checklists of the students’ are listed below: 
1) Students’ activity 
2) Replying the greeting before the lesson begins 
3) Praying before the lesson begins 
4) Paying attention to delivered material 
5) Raising some question 
6) Working in a group 
7) Doing instruction given by the teacher to make some oral practice 
of recount 
8) Giving a conclusion at the end of class 
d. Reflecting 
1) Analyzing the data of cycle 1. 
2) Discuss the result of cycle 1 with the teacher. 
3) Make a conclusion of cycle 1. 
The standardized score of KKM (Kriteria Standar Kelulusan) in 
MA Darul Falah Pringsurat Temanggung is 76 of 80%. Based on this 
34 
 
rule, the mean score post-test must pass the KKM. 
2. Cycle 2 
In cycle 2 the o research steps are similar to cycle 1. The differences 
lead to the given topic. The teacher adds how to make the River of Life 
pictures. 
a. Planning 
In the planning of cycle 2, the researcher plans some activities 
such as bellow: 
1) Preparing syllabus material of recount and suggestion, lesson plan, 
rubric, material, and media. 
2) Preparing the students' attendance list, and the students scoringlist. 
3) Preparingtheteacher’sandthestudents’fieldnote checklist. 
4) Preparing tools for learning in theclass  
5) Preparing pre-test andpost-test 
6) Preparing the mobile phone to record thespeaking. 
7) Preparing the camera to take pictures andvideos. 
b. Acting 
In the acting stage, there are activities purposed being organized 
such follows: 
1) Giving recount pre-test 
2) The teacher asked the students what is their difficulties and 
problem in the previous lesson. 
3) The teacher giving feedback. 
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4) The teacher re-explaining River of Life media. 
5) Giving the guidance as the students do some oral practice of 
recount with River of Life as media. 
6) Giving feedback, reinforcement, and motivation for the students. 
c. Observing 
In cycle 2, the researcher will observe the activities ofthe teacher 
and students. It is purposed to get some authentic data as the guideline 
of classroom progress. This activity will be assisted by field notes of 
either the teacher or thestudents. 
The teacher’s field note is organized as follows: 
1) Greeting the students before the lesson isstarted. 
2) Praying before beginning thelesson. 
3) Checking the attendance ofstudents. 
4) Reminding the previousmaterial. 
5) Preparing and delivering thematerial. 
6) Giving the students chance to ask for somequestions. 
7) Explaining thequestion. 
8) Guiding the student's activity and relate it to the use of the River of 
Life. 
9) Giving feedback after thelesson. 
10) Motivating thestudents 
The students’ field notes are organized as below: 
1) Replying the greeting before the lessonbegins. 
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2) Praying before the lessonbegins. 
3) Paying attention to deliveredmaterial. 
4) Raising somequestions. 
5) Working in a group. 
6) Doing instruction given by the teacher to make some oral practice 
with the River of Life. 
7) Giving a conclusion at the end ofclass. 
d. Reflecting 
1) Analyzing the data of cycle 2. 
2) Discuss the result of cycle 2 with the teacher. 
3) Make a conclusion of cycle 2. 
The standardized score of KKM (Kriteria Standar Kelulusan) in 
MA Darul Falah Pringsurat Temanggung is 76 of 80%. Based on this 
rule, the mean score post-test must pass the KKM. 
B. Evaluation Criteria 
The way the researcher does to get data is by using the speaking rubric to 
turn the students’ activity into data numbers. 
Table 3.1 Speaking Rubric proposed by H. Douglas Brown 
No Criteria 
Rating 
Score 
Description 
1 Pronunciation 
5 
Equivalent to and fully accepted by educated 
native speaker. 
4 Errors in pronunciation are quite rare. 
3 
Errors never interfere with understanding 
and rarely disturb the native speaker. Accent 
may be obviously foreign. 
2 
Accent is intelligible though often quite 
faulty. 
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1 
Errors are frequent but can be understood by 
a native speaker. 
2 Grammar 
5 
Equivalent to that of an educated native 
speaker. 
4 
Able to use the language accurately on all 
levels normally pertinent to prefessional 
needs. Errors in grammar are quite rare. 
3 
Control of grammar is good. Able to speak 
the language with sufficient structural 
accuracy to participate effectively  in formal 
and informal conversation.  
2 
Can usually handle elementary contructions 
quite accurately but does not have through or 
confident control of the grammar.  
1 
Errors in grammar are frequent, but speaker 
can be understood by a native speaker. 
3 Vocabulary 
5 
Speech on all levels is fully accepted by 
educated native speakers in all its features 
including breadth of vocabulary and idioms. 
4 
Sometimes uses inappropriate termsand must 
rephrase ideas because of lexical and equities 
3 
Frequently uses the wrong words 
conversation somewhat limited because of 
inadequate vocabulary 
2 
Misuse of words and very limited vocabulary 
makes comprehension quite difficult. 
1 
Speaking vocabulary sufficient to express 
himself simply with some circumlocutions. 
4 Fluency 
5 
Speech as fluent and efforts less as that of a 
native speaker 
4 
Speed of speech seems to be slightly affected 
by the language problem 
3 
Speed and fluency are rather  strongly 
affected by the language problem 
2 
Usually hesitant, often forced into silence by 
language limitation. 
1 
Speech is so halting and fragmentary as to 
make conversation virtually impossible. 
5 Comprehension 
5 
Appears to understand everything without 
difficulty 
4 
Understand nearly everything at normal 
speed although occasionally repetition may 
be necessary 
3 
Understand most of what is said at slower 
than normal speed without repetition 
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2 
Has great difficulty following what is said. 
Can comprehend only “social conversation” 
spoken slowly and with frequentrepetitions. 
1 
It cannot be said to understand even simple 
conversations. 
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CHAPTER IV 
FINDING AND DISCUSSION 
A. Implementation of River of Life Use as Media at the Eleventh Grade 
Scienceof MA Darul Falah Pringsurat Temanggung 
In this chapter, the researcher will show the results of the analysis data 
from the beginning to the end of the research. The findings consist of result in 
cycle 1 and cycle 2 that show the improvement of the students’ speaking 
mastery after using River Of Lifeas media. This research consist two cycles and 
each cycle consist of planning, action, observation and reflection. The whole 
steps of this research explained in the description bellow: 
1. Cycle 1 
a. Planning 
In the planning stage of cycle 1, the activities the researcher did 
were to prepare the syllabus of recount, lesson plan, speaking rubric, 
and media. Then, the teacher’s and the students’ field note is settled up. 
Then, the researcher planned to make the pre-test and the post-test. For 
making some recordings, the researcher used a mobilephone. 
To achieve the purpose of the research, the researcher settled up 
the preparation as fit as the syllabus through the lesson plan. The 
material discussed recount in the meeting. Media formed in a piece of 
paper to give a simple guideline for the teacher in pulling the students’ 
attention. In this case, the additional media such white board was 
essential, but the priority media of this research was River of Life.  
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b. Implementation of Action 
Based on the truth happening in the classroom, the teacher had 
done some actions as follow: 
1. Presenting material about recount text. 
2. Showing River of Life media. 
3. Giving the opportunity for the students to give questions dealing 
with the delivered materials. 
4. Asking students to make some practice of recount text using River 
of Life media. 
5. Giving guidance as the students do some practice. 
6. Giving feedback, reinforcement, and motivation for the students. 
Cycle 1 was started on the ninth of September 2019. It was 
divided into two parts. The first part was the pre-test. It was conducted 
on the ninth of September 2019. In the pre-test cycle 1, the teacher 
explains about recount. The teacher comes to class at 11 o’clock. The 
teacher greeted the class by saying ‘good morning, class’.  All the 
students then replied ‘good morning, sir.’ Then, the teacher asked the 
leader of the class to lead the prayer. It is followed by checking the 
attendance of the students.  
At the beginning the teacher stimulates the student by giving an 
example of a simple recount and asking ‘do you know what recount is 
it?’, but no one of the students replied. Then, the teacher starts to 
explain the definition of recount, the structure of recount, and how to 
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delivered recount. The teacher gives opportunity to students to ask if 
there is any question according to the material. The students replied 
there is no problem. 
In data collection, the teacher instructed the students to make a 
simple recount about their 74th Indonesia independence day 
experience. The students were given ten minutes to prepare the 
material. The students allowed to bring a note for a few vocabulary. 
Ten minutes run, the students asked to deliver their work in front of the 
class while the teacher recorded the students speaking by mobile phone.  
The students showed vary reactions in speaking performance of 
the pre-test. There were some facts which could be mentioned and 
expanded. Firstly, from 28 students, all of them could receive the 
direction well. They understood the purpose of the question. They gave 
attention to the conversation. It was a good fact. Secondly, some 
students get difficulty to say a word in English. They were shy to say 
directly. It could be seen from their eye- contact. Some students had a 
lack of vocabulary so they mixed it with Bahasa. They got pause often. 
Secondly, only 2 students could speak well. In this case, they 
could pronounce the word correctly, use the proper word, had self-
confident. The researcher observed that they were able to make 
transactional speaking (Brown: 2000). The underline was they arranged 
the idea based on the main vocabulary they remembered the most. In 
the following explanation, the remained students showed fewer 
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speaking performances. They spoke slowly and they took the long 
pause to look for a proper word.  
Most of the students got mispronounced a particular word. The 
way they spoke seemed like speaking in mother language. The common 
word they mispronounced was ‘think, because, and make’. They 
pronounced /tiŋ/ from the correct /Ɵiŋk/, /bikos/ from /bI’kɒz/, and 
/mԑk/ from /meIk/ (Bull: 2008). 
Almost all students made a long pause and fillers when they 
tried to speak up. The most frequented fillers were ‘aaaaa,,,’, 
‘mmmm,,,’.In addition, they also get frustrated to find the proper word 
by stating ‘nganu,,,’. They also combined the sentence with mixing 
code. Most of them were difficult to pronounce numbers.  For example, 
‘,,,and take a rest for dua puluh minutes’. Some of the students also did 
not want to go to in front of the class, they were too shy and afraid of 
making a mistake is structuring correct grammar.  
In the last part of the class, the teacher gave feedback toward 
their practice and asked the students whether they had understood the 
lesson or not. They students signaling that they were understood. Then, 
the teacher pointed a student to recall what they had just learned. The 
teacher said ‘explain shortly about recount.’ 
The second part of cycle 1 was held on the twelfth of September 
2019. The teacher came to the class at 7 o’clock. After the teacher 
greeted and checked the students' attendance, the teacher asked the 
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students about the last meeting material. After the teacher reviewed the 
material, the teacher explained this lesson material. The teacher starts 
from the definition of River of Life, the structure of River of Life, and 
the use of River if Life in recount. The teacher used the whiteboard to 
draw the River of Life.  
The teacher gave the students the opportunity to ask for some 
questions. A student on the front chair of the right side of the class 
asked what if there is no obstacle in our story. Then, the teacher 
explained that if there is no obstacle in the story the students do not 
have to draw the obstacle in the River of Life. Drawing an obstacle not 
only for a big problem, for example in the last meeting story about 
independence day experience there are many problems like the weather 
is hot so some of you did not attend the independence day competition. 
The teacher then asks if any other question. The students replied no 
other question. 
In data collection for post-test, the teacher gives the students a 
River of Life drawing. The teacher instructed the students to tell the 
story according to the drawing. the students given ten minutes to 
understand the meaning of the drawing. After ten minutes, the students 
asked to delivered in front of the class, while the teacher recorded the 
students speaking by mobile phone.  
In the last part of the class, the teacher gave feedback toward the 
students practice and asked the students whether they understood the 
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lesson or not. One of the student rais his hand, ‘using River of Life make 
the lesson easier than just take a note, sir’. The teacher asks if there are 
any other difficulties. 
At last, the teacher gave the motivation that kind of River of Life 
could help them speak confidently. The teacher said that River of Life 
makes them easily remember about the events of the text, also about 
vocabulary.  
c. Observing 
The researcher observes the behavioral actions during the class 
was running. As the teaching-learning occurred, the researcher 
identified the condition by giving a checklist of the teacher’s and the 
students’ field note. These are the fieldnote checklist result in cycle 1:  
Table 4.1 the Teachers’ Field Note Checklist 
No Activity of teachers Yes No 
1 Greeting the students beforethelessonbegins.   
2 Praying before beginning the lesson.   
3 Checking the attendance of students.   
4 Reminding the previous material.   
5 Preparingand delivering the material.   
6 Giving the students chance to ask for somequestions.   
7 Explainingthequestion.   
8 Guiding the students activity   
9 Giving feedback after the lesson   
10 Motivating the students   
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In cycle 1, the teacher did all field note checklists during the 
class.  
Table 4.2 the Students’ Field Note Checklist 
No Activity of Students Yes No 
1 Replying the greeting before the lesson begins.   
2 Praying before the lesson begins   
3 Paying attention to delivered material   
4 Raising some questions   
5 Working in a group   
6 Doing instruction given by the teacher.   
7 Giving a conclusion at the end of class.   
 
In cycle 1, the students did not work in a group because the task 
is for the individual. There are no students that giving a conclusion at 
the end of class, the conclusion was given by the teacher. 
d. Reflecting 
In cycle 1, the researcher described the research progress in the 
classroom. There were some significant overviews toward students’ 
speaking skills. There were speaking performances during pre-test to 
post-test, the students’ perception toward teaching media, and the 
classroomcircumstance. 
In the pre-test, the students got new material called recount. The 
students learn what is recount, what is the structure in recount, and how 
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to make recount. The students asked to make recount according to their 
experience of 74th Indonesia independence day. In this case, it was 
clear that the students speaking ability were lack. It was evidenced by 
fillers, pauses, the frustration to get the proper word, self-confident, and 
difficult to concept the sentence. From total students, the students who 
passed the passing grade 76 reached only 28%. But in the post-test, the 
students got a percentage of 57%. The significant difference appeared 
from the media that the students used. In the pre-test, the students used 
notes to write down some vocabulary. When they used River of Life as 
media, the students not only got some vocabularies but also the events.  
The students’ perception toward media could be seen from their 
respond as the teacher showed a picture of River of Life. Then, they 
paid for attention as the teacher explained about the picture of River of 
Life. It gave them more interested to study about recount. In the River 
of Life, the students can learn how to arrange the plot and can write 
down some vocabulary. It can help the students to deliver the recount 
well. It was evidenced by some intonation, articulation, and the 
language feature they used as they deliver their recount text on the 
recording. 
In sum, cycle 1 only reached 57% from an estimated percentage 
of 80%. Therefore, the researcher conducted the cycle 2. 
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2. Cycle 2 
a. Planning 
In the planning stage, the researcher prepared some activities 
like the material of recount, lesson plan, speaking rubric, and media. 
Then the teachers’ and the students’ field note was design. As 
mentioned above, the researcher planned to make the pre-test and post-
test. For making some recordings, the researcher used a mobile phone.  
The design of the lesson plan was fairly similar to cycle 1. The 
difference, cycle two added the instruction to make River of Life 
picture. 
b. Implementation of the Action 
In the acting stage, the teacher had done the activities as broken 
down: 
1) Re-presenting material of recount. 
2) Giving opportunity for the students to give questions dealing with 
the material recount. 
3) Explaining the way to make River of Life by the teachers’ 
instruction. 
4) Giving opportunity for the students to give questions dealing with 
the material River of Life.  
5) Giving guidance as the students do some oral practice using River 
of Life which is recorded. 
6) Giving feedback, reinforcement, and motivation for the students. 
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Cycle two was conducted on the sixteenth of September 2019. It 
was divided into three parts; pre-test, treatment, and post-test. The pre-
test was conducted on the sixteenth of September 2019. In the pre-test, 
the teacher prepared three different themes. It was Eid al-Fitr, Eid al-
Adha, and camping school.  
The way of pre-test was similar to cycle 1 where the students 
had to speak their experience in front of the class. but, in this pre-test, 
the students just got 4 helping words which are event, time, people, and 
place. The students divided into three groups randomly, each group has 
a different theme for recount. This mechanism was aimed to make sure 
the prediction of the fact that there was a distinct speaking performance 
between speaking with helping word according to the students in cycle 
1 and speaking with systematic helping word according to the teacher 
in cycle two. Factually, the students behaved the same performance in 
sudden. They got blank as they chose the diction, lengthened the filler 
and pause, get stuck to deliver their idea.  
The second part of the acting stage was treatment, the teacher 
reviewed the students' mistakes after all the students had performed. 
Most of the students' mistakes were the grammar, they often said ‘i am 
and my friend.’ However, the correct one is ‘my friends and i’. Then, 
mispronunciation also trimmed their speaking performance. They 
mispronounced the word student.They stated /stᴧdən/ from /’stju:dnt/ 
(Bull 2008). Then, the students inserted fillers ‘mmm…’ or ‘eee…’ and 
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long pauses while looking at the ceiling. They also did much 
compensation on speaking performances by repeating the same word, 
like ‘and then.’ 
The teacher asks to the students whether they had understood the 
lesson or not. All students signaling there was no other question. Then, 
the teacher continued to review about last meeting material. It was 
about the River of Life. The teacher asks to the students whether they 
still remember about River of Life or not. The students start answering 
that they still remember about River of Life. After a little review about 
the River of Life and there is no other problem, the teacher gave the 
motivation to the students and end the class. 
The next part of acting stage was conducted on the nineteenth of 
September 2019. The teacher came into the class and greeted the 
students. The students replied to the teacher greeting. The teacher asked 
the leader of the class to lead prayers. 
The teacher starts the lesson by apperception toward the 
previous material. After that, the teacher started delivering material that 
is making River of Life. Start from the part of River of Life and how to 
put the story into River of Life. The teacher explained that the students 
can change the River of Lifes’ content, for example, the students can 
change the boulder that indicates as a problem with falling trees. 
Another example is the students can draw sun if the story is in the day 
time or a moon in the night time. The students allowed to make a 
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decorative picture as well. For the last checked the teacher ask students 
whether any questions.  
After reviewing the material about the River of Life, the teacher 
instructed the students to make the River of Life. The River of Lifes’ 
theme was free according to the students, it can be their life journey or 
about school. In making River of Life students allowed to open a 
dictionary. In the River of Life, The students did not allow to write 
down all of the entire stories but just helping words that contain the 
name of the place, time of events, and name of the problem. The 
teacher distributes a blank sheet of paper to the students. The teacher 
gave the students fifteen minutes to make the River of Life. As the 
students make the drawing, the teacher goes around the class to check if 
there was any problem. The students showed the motivation of making 
River of Life. Some of them focused on their personal drawing, some of 
them making small group discussions. They know what they do, that 
was an improvement. The students really taking the task seriously. Each 
of them had a different technique in making the drawing. there was the 
student that made the storyline firs in a piece of paper, the student that 
directly draw the River of Life, and any other student that made a whole 
story in Bahasa continued with drawing River of Life. 
After all the students finished, the teacher calls the students’ 
names one by one to present the student's work in front of the class 
while the teacher recorded the students speaking by mobile phone. In 
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this time the student showed different performance than before. The 
students feel more comfortable to deliver their material. In cycle 2 all of 
the students come in front of the class to deliver their work. The 
students still insert filler and pause but not often as before, it is like now 
they know what they want to say. 
c. Observing 
The researcher observed the circumstance occurring during the 
class. the way to analyze it was to use field notes of both teachers and 
students. The researcher had provided some unit indicator and gave the 
checklist on it as the teacher or students did the units. 
Table 4.3 the Teachers’ Field Note Checklist 
No Activity of teachers Yes No 
1 Greeting the students beforethelessonbegins.   
2 Praying before beginning the lesson.   
3 Checking the attendance of students.   
4 Reminding the previous material.   
5 Preparingand delivering the material.   
6 
Giving the students chance to ask for some 
questions. 
  
7 Explainingthequestion.   
8 Guiding the students activity   
9 Giving feedback after the lesson   
10 Motivating the students   
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The teacher in cycle two did not give feedback after the lesson, 
it is caused by lack of time. At first, the time was run out before the 
post-test finished, luckily the lesson after the English lesson is free due 
to teachers’ absence and able to continue to study. Before continued the 
lesson, the teacher asking for permission from the students and the 
students agreed. 
Table 4.4 the Students’ Field Note Checklist 
No Activity of Students Yes No 
1 Replying the greeting before the lesson begins.   
2 Praying before the lesson begins   
3 Paying attention to delivered material   
4 Raising some questions   
5 Working in a group   
6 Doing instruction given by the teacher.   
7 Giving a conclusion at the end of class.   
 
The students were not commanded to make a group. The 
students got an individual task. The students did not make any 
conclusions after the class because of the lack of time. The time for the 
English lesson was over and luckily the class after was free.  
d. Reflecting  
The cycle had been done. The teacher changed the lesson plan. 
The teacher tended to give the students the maximal practice of 
speaking by making River of Life drawing. the issue also had been 
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changed. The difference between the students’ respond in cycle 1 and 
cycle 2 was the increase of the students speaking skill in speaking 
recount. Students also looked more interested in making the River of 
Life. It could be seen from the process they made the River of Life. 
Starting from making an outline for the story, drawing the components 
of River of Life, also some of the students had colored their River of 
Life. On the speaking side, the students also looked more comfortable 
delivering their stories. The students had more self-confidence 
compared to cycle 1. Therefore, it was reasonable in case they got the 
development of speaking. In cycle 2, the students who passed the 
passing grade reached 85%. By this result, the researcher did not 
continue to the third cycle. 
B. Improvement of River of Life of the Students’ Speaking Skill at the 
Eleventh Grade Science MA Darul Falah Pringsurat Temanggung. 
The researcher collected data from cycle 1 up to cycle 2 from the 
students. They consisted of 28 students. In this case, the researcher would like 
to point out the analysis of data. 
1. Cycle 1 
In cycle 1, the researcher calculated the pre-test, post-test, mean, 
standard deviation, and hypothesis Wilcoxon test. 
a. Pre-test 
The score was taken from the rubric which consisted of 
Pronunciation (P), Grammar (G), Vocabulary (V), Fluency (F), and 
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Comprehension (C). It had been attached to the table of score. The 
researcher calculated the total and average score. 
Table 4.5 Pre-test Score in Cycle 1 
No. Name P G V F C Total Score 
1 ANA 4 4 4 4 4 20 80 
2 AS 2 2 3 3 2 12 48 
3 AAY 3 3 4 4 3 17 68 
4 AH 3 3 4 3 4 17 68 
5 DM 4 3 4 3 4 18 72 
6 EF 4 4 4 4 5 21 84 
7 FR 3 3 3 3 2 14 56 
8 IH 4 3 4 3 3 17 68 
9 LM 4 3 4 3 4 18 72 
10 LMK 4 4 4 4 4 20 80 
11 MS 3 4 4 4 4 19 76 
12 MAU 4 4 4 3 4 19 76 
13 MMH 3 4 4 3 4 18 72 
14 MZS 4 3 4 4 4 19 76 
15 MRR 4 3 4 3 3 17 68 
16 MA 4 3 3 3 3 16 64 
17 MC 4 3 3 3 4 17 68 
18 NDN 3 3 4 4 3 17 68 
19 NH 3 3 3 3 4 16 64 
20 NS 3 3 4 3 3 16 64 
21 PU 3 4 4 3 4 18 72 
22 PYEMA 3 2 3 3 3 14 56 
23 SK 4 4 4 4 4 20 80 
24 SNNF 3 3 3 3 3 15 60 
25 UH 4 4 4 3 4 19 76 
26 UK 4 3 3 3 4 17 68 
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27 YD 3 3 3 4 3 16 64 
28 ZAF 3 2 3 2 3 13 52 
 
From the table above, the researcher got the data of each 
student’s total and average score in pre-test cycle 1. Here, the 
researcher calculated the percentage of students who passed the passing 
grade.  
Table 4.6 Grade of Pre-test Passing Grade in Cycle 1 
Criteria Grade Percentage 
>76 4 14.3% 
76 4 14.3% 
<76 20 71.4% 
Total 28 100% 
 
The table pointed out that the students who passed the passing 
grade were 28.6%, from the target percentage (80%). The description 4 
students got more than passing grade (76), and another 4 students got 
76. In other words, the percentage had not reached the target. 
b. Post-test 
The post-test score was taken from the rubrics; pronunciation, 
grammar, vocabulary, fluency, and comprehension. The researcher 
calculated each students’ total and average score like below. 
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Table 4.7 Post-test Score in Cycle 1 
No. Name P G V F C Total Score 
1 ANA 4 4 5 4 4 21 84 
2 AS 3 2 3 3 3 14 56 
3 AAY 3 3 4 4 4 18 72 
4 AH 3 3 4 4 4 18 72 
5 DM 4 3 4 4 4 19 76 
6 EF 5 4 5 4 4 22 88 
7 FR 3 3 4 3 4 17 68 
8 IH 4 3 4 4 4 19 76 
9 LM 4 3 4 4 4 19 76 
10 LMK 4 4 5 4 5 22 88 
11 MS 4 4 4 4 4 20 80 
12 MAU 4 4 5 4 5 22 88 
13 MMH 4 4 4 3 4 19 76 
14 MZS 4 3 4 4 4 19 76 
15 MRR 4 3 4 3 4 18 72 
16 MA 4 3 4 4 4 19 76 
17 MC 4 3 4 4 4 19 76 
18 NDN 4 3 4 4 4 19 76 
19 NH 4 3 4 3 4 18 72 
20 NS 4 3 4 3 4 18 72 
21 PU 4 4 4 4 4 20 80 
22 PYEMA 3 3 4 3 3 16 68 
23 SK 4 4 5 4 4 21 84 
24 SNNF 3 3 4 3 3 16 64 
25 UH 4 4 4 4 4 20 80 
26 UK 4 3 4 4 4 19 76 
27 YD 3 3 4 4 4 18 72 
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28 ZAF 3 3 3 3 3 15 60 
 
From the data above, the researcher could calculate the 
percentage of students who passed and missed the missing grade. 
Table 4.8 Grade of Post-test Passing Grade in Cycle 1 
Criteria Grade Percentage 
>76 8 28.6% 
76 9 32.1% 
<76 11 39.3% 
Total 28 100% 
 
The data showed improvement from pre-test to post-test. The 
significant was 14.3% (pre-test) into 28% (post-test), and 14.3% (pre-
test) into 32,1% (post-test). Here, could be considered that the students 
who passed the passing grade in the post-test of cycle 2 reached 60.7%. 
It had not reached the target of 80%.  
c. Calculation of Mean 
Table 4.9 Difference Square of Pre-test and Post-test in Cycle 1 
No. Name 
Pre-test 1 
(X1) 
Post-test 1 
(X2) 
Difference 
(D) 
D2 
1 ANA 80 84 -4 16 
2 AS 48 56 -6 36 
3 AAY 68 72 -4 16 
4 AH 68 72 -4 16 
5 DM 72 76 -4 16 
6 EF 84 88 -4 16 
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7 FR 56 68 -12 156 
8 IH 68 76 -8 64 
9 LM 72 76 -4 16 
10 LMK 80 88 -8 64 
11 MS 76 80 -4 16 
12 MAU 76 88 -12 156 
13 MMH 72 76 -4 16 
14 MZS 76 76 0 0 
15 MRR 68 72 -4 16 
16 MA 64 76 -12 156 
17 MC 68 76 -8 64 
18 NDN 68 76 -8 64 
19 NH 64 72 -8 64 
20 NS 64 72 -8 64 
21 PU 72 80 -8 64 
22 PYEMA 56 68 -12 156 
23 SK 80 84 -4 16 
24 SNNF 60 64 -4 16 
25 UH 76 80 -4 16 
26 UK 68 76 -8 64 
27 YD 64 72 -8 64 
28 ZAF 52 60 -12 156 
TOTAL ∑X1 ∑X2 ∑D ∑D2 
N= 1920 2104 -186 1584 
 
1) Mean of Pre-test 
M =
∑X1
𝑁
 
M =
1920
28
 
M =  68.57 
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2) Mean of Post-test 
M =
∑X2
𝑁
 
M =
2104
28
 
M = 75.14 
3) Mean of Difference 
M =
∑D
𝑁
 
M =
−186
28
 
M = -6.64 
4) Standard Deviation 
SDD = √
∑D2
𝑁
− (
∑D
𝑁
)2 
SDD = √
1584
28
− (
−186
28
)2 
SDD = √56.57 − 44.12 
SDD = √12.45 
SDD = 3.12
 
5) Paired Sample Test 
To see the impact of this action toward a learning result, 
paired sample test was done based on the result of the pre-test and 
post-test in the eleventh-grade science MA Darul Falah Pringsurat 
Temanggung. Table 4.10 explained the result of the paired sample 
test. 
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Table 4.10 Paired Sample Test in Cycle 1 
Paired Sample Test 
  Paired Differences 
t df 
Sig. (2-
tailed) 
  
Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
  Lower Upper 
Pair 
1 
pre1 - 
post1 
-
6.57143 
3.12017 .58966 -7.78130 -5.36155 
-
11.145 
27 .000 
 
The result of paired sample test would be significant if Sig. 
(2-tailed)value was < 0.05 and t-table was lower than t-test, while 
whould not significant if Sig. (2-tailed)value was > 0.05 and t-table 
was higher than t-test. T-test on the table above was 11.145 while t-
table showed 2.051 for df=27 and significancy 5%. 
From the explanation above it can be seen that the Sig. (2-
tailed) value was 0.000 and t-test was 11.145 so that, the Sig. (2-
tailed)value < 0.05 and t-test was higher than t-table. It means that 
Ha was accepted. From the explanation above, it can be conclude 
that there is a significant improvement of students speaking skills 
by using River of Life as media. 
2. Cycle 2 
In this cycle. The researcher would like to calculate pre-test, post-
test, mean, standard deviation, and Wilcoxon test.  
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a. Pre-test 
The score was taken from the rubric which consisted of 
Pronunciation (P), Grammar (G), Vocabulary (V), Fluency (F), and 
Comprehension (C). It had been attached to the table of score. The 
researcher calculated the total and average score.  
Table 4.11 Pre-test Score in Cycle 2 
No. Name P G V F C Total Score 
1 ANA 4 4 5 4 4 21 84 
2 AS 3 2 2 3 3 13 52 
3 AAY 3 3 4 4 3 17 68 
4 AH 3 3 4 4 4 18 72 
5 DM 4 3 4 4 4 19 76 
6 EF 5 4 4 4 5 22 88 
7 FR 3 3 4 3 3 16 64 
8 IH 4 3 4 4 4 19 76 
9 LM 4 3 4 4 3 18 72 
10 LMK 4 4 4 4 4 20 80 
11 MS 4 4 4 4 3 19 76 
12 MAU 4 3 4 4 4 19 76 
13 MMH 4 3 4 4 4 19 76 
14 MZS 4 3 4 3 4 18 72 
15 MRR 4 3 4 3 4 18 72 
16 MA 4 3 4 3 3 17 68 
17 MC 4 3 4 4 3 18 72 
18 NDN 4 3 4 4 4 19 76 
19 NH 4 3 4 4 4 19 76 
20 NS 3 3 4 3 4 17 68 
21 PU 3 4 4 3 4 18 72 
22 PYEMA 3 2 3 3 3 14 56 
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23 SK 4 3 4 4 4 19 76 
24 SNNF 3 2 3 2 3 13 52 
25 UH 4 3 4 4 4 19 76 
26 UK 3 3 4 4 3 17 68 
27 YD 3 3 4 3 4 17 68 
28 ZAF 2 2 3 3 3 13 52 
 
Based on the data above, the researcher could take the 
percentage of the students’ score who passed the passing grade such 
below:  
Table 4.12 Grade of Pre-test Passing Grade in Cycle 2 
Criteria Grade Percentage 
>76 3 10.7% 
76 9 32.15% 
<76 16 57.15% 
Total 28 100% 
 
It was a bit higher improvement of pre-test cycle 2 than pre-test 
cycle 1. Here, the percentage of students who got passed the passing 
grade reach42.85%. However, it had not reached the target of 80%.  
b. Post-test 
In post-test, the rubrics used were the same. Here. The students 
were taken data such below. 
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Table 4.13 Post-test Score in Cycle 2 
No. Name P G V F C Total Score 
1 ANA 4 4 5 4 5 22 88 
2 AS 3 3 4 3 4 17 68 
3 AAY 4 3 4 4 4 19 76 
4 AH 4 4 4 3 4 19 76 
5 DM 4 4 4 4 4 20 80 
6 EF 5 4 5 4 5 23 92 
7 FR 4 3 4 4 4 19 76 
8 IH 4 4 4 4 4 20 80 
9 LM 4 4 4 4 4 20 80 
10 LMK 4 4 5 5 5 23 92 
11 MS 4 4 5 4 4 21 84 
12 MAU 4 4 5 4 5 22 88 
13 MMH 4 4 5 4 4 21 84 
14 MZS 4 3 5 4 4 19 76 
15 MRR 3 3 5 4 4 19 76 
16 MA 4 3 4 4 4 19 76 
17 MC 4 4 4 4 4 20 80 
18 NDN 4 4 5 4 4 21 84 
19 NH 4 4 5 4 4 21 84 
20 NS 4 4 4 3 4 19 76 
21 PU 4 4 4 4 4 20 80 
22 PYEMA 3 3 4 3 4 17 68 
23 SK 4 4 4 4 4 20 80 
24 SNNF 3 3 4 3 4 17 68 
25 UH 4 4 5 4 4 21 84 
26 UK 4 3 4 4 4 19 76 
27 YD 3 3 5 4 4 19 76 
28 ZAF 3 3 4 3 4 17 68 
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The data was taken to get the percentage of students who get 
passed the passing grade. It would be explained below. 
Table 4.14 Grade of Post-test Passing Grade in Cycle 2 
Criteria Grade Percentage 
>76 16 57.1% 
76 8 28.6% 
<76 4 14.3% 
Total 28 100% 
 
The percentage of post-test in cycle 2 showed the students who 
get passed the passing grade were 85.7%. It had been over the target. It 
meant that the following cycle was not necessary to be implemented. 
c. Calculation of Mean 
The researcher would like to calculate the individual students’ 
average score of pre-test and post-test in cycle 2. 
Table 4.15 Difference Square of Pre-test and Post-test in Cycle 2 
No. Name 
Pre-test 1 
(X1) 
Post-test 1 
(X2) 
Difference 
(D) 
D2 
1 ANA 84 88 -4 16 
2 AS 52 68 -16 256 
3 AAY 68 76 -8 64 
4 AH 72 76 -4 16 
5 DM 76 80 -4 16 
6 EF 88 92 -4 16 
7 FR 64 76 -12 144 
8 IH 76 80 -4 16 
9 LM 72 80 -8 64 
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10 LMK 80 92 -12 144 
11 MS 76 84 -8 64 
12 MAU 76 88 -12 144 
13 MMH 76 84 -8 64 
14 MZS 72 76 -4 16 
15 MRR 72 76 -4 16 
16 MA 68 76 -8 64 
17 MC 72 80 -8 64 
18 NDN 76 84 -8 64 
19 NH 76 84 -8 64 
20 NS 68 76 -8 64 
21 PU 72 80 -8 64 
22 PYEMA 56 68 -12 144 
23 SK 76 80 -4 16 
24 SNNF 52 68 -16 256 
25 UH 76 84 -8 64 
26 UK 68 76 -8 64 
27 YD 68 76 -8 64 
28 ZAF 52 68 -16 256 
TOTAL ∑X1 ∑X2 ∑D ∑D2 
N= 1984 2216 -232 2304 
 
1) Mean of Pre-test 
M =
∑X1
𝑁
 
M =
1984
28
 
M = 70.85 
2) Mean of Post-test 
M =
∑X2
𝑁
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M =
2216
28
 
M = 79.14 
3) Mean of Difference 
M =
∑D
𝑁
 
M =
−232
28
 
M = -8.28 
4) Standard Deviation 
SDD = √
∑D2
𝑁
− (
∑D
𝑁
)2 
SDD = √
2304
28
− (
−232
28
)2 
SDD = √82.28 − 68.65 
SDD = √13.63 
SDD = 3.76 
5) Paired Sample Test 
To see the impact of this action toward a learning result, 
paired sample test was done based on the result of the pre-test and 
post-test in the eleventh-grade science MA Darul Falah Pringsurat 
Temanggung. Table 4.16 explained the result of the paired sample 
test. 
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Table 4.16 Paired Sample Test in Cycle 1 
 
 
 
 
 
 
The result of paired sample test would be significant if Sig. 
(2-tailed) value was < 0.05 and t-table was lower than t-test, while 
whould not significant if Sig. (2-tailed) value was > 0.05 and t-table 
was higher than t-test. T-test on the table above was 11.661 while t-
table showed 2.051 for df=27 and significancy 5%. 
From the explanation above it can be seen that the Sig. (2-
tailed) value was 0.000 and t-test was 11.661 so that, the Sig. (2-
tailed) value < 0.05 and t-test was higher than t-table. It means that 
Ha was accepted. From the explanation above, it can be conclude 
that there is a significant improvement of students speaking skills 
by using River of Life as media. 
C. Discussion 
In this study, the researcher have carried have carried out the cycle of 
classroom action research 2 times. This research has been proven to increase in 
the students’ vocabulary mastery. 
Paired Samples Test 
  Paired Differences 
t df 
Sig. (2-
tailed) 
  
Mean 
Std. 
Deviation 
Std. 
Error 
Mean 
95% Confidence 
Interval of the 
Difference 
  Lower Upper 
Pair 
1 
pre2 - 
post2 
-
8.28571 
3.76000 .71057 -9.74369 -6.82774 
-
11.661 
27 .000 
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1. The implementation of River of Life as media to improve students’ speaking 
skills 
Based on the researcher observation result, the implementation of 
River of Life as media to improve students’ speaking skills at eleventh grade 
IPA of MA Darul Falah Pringsurat Temanggung was successful. The media 
can increase students’ speaking skill, it help students with their presentation. 
2. The significant improvement of students’ speaking skill after the use of 
River of Life as media  
From the analysis of the data taken by the researcher and the result 
of the researcher observations during cycle 1 and cycle 2, showed an 
increase in students’ speaking skill. It can be seen in table 4.17. 
Table 4.17 Table of Data Analysis 
No. Analysis Cycle 1 Cycle 2 
1. Mean of Pre-test 
Mean of Post-test  
68.57 
75.14 
70.85 
79.14 
2. Total passing grade (≥76) 
Pre-test 
Post-test 
 
28.6 
60.7 
 
42.85 
85.7 
3. T table 
N=28 
a=0.05 
 
2.051 
 
2.051 
4. Standard Deviation 3.12 3.76 
5. T test 11.145 11.661 
 
From the table 4.17, it showed the the mean pre-test of cycle 1 was 
improve from 68.57 to 75.14 in the post-test. The mean pre-test of cycle 2 
was improve from 70.85 to 79.14 in the post-test. The percentage of passing 
grade in cycle 1 was 28.6% in the pre-test and 60.7% in the post-test, cycle 
2 was 42.85% in the pre-test and 85.7% in the post-test. It also can be seen 
69 
 
that t-test of cycle 1 was 11.145 and cycle 2 was 11.661 were higher than t-
table with N-1 that was 2.051. The percentage of  post-tset cycle 2 reached 
85.7%. It meant that the student had been clear to obtain the expected target 
80%. Based on the result above the researcher concluded that River of Life 
as media can improve students’ speaking skills for the eleventh grade IPA of 
MA Darul Falah Pringsurat Temanggung. 
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CHAPTER V 
CONCLUSIONS AND SUGGESTION 
A. Conclusion 
This research was conducted at the eleventh-grade science of MA Darul 
Falah Pringsurat Temanggung. It was carried out from ninth September 2019 
until the nineteenth of September 2019. The objective of this research study 
was to improve the students’ speaking skills through the use of the River of 
Life. Based on the results and discussions in the previous chapter, it can be 
concluded that the use of River of Life in the teaching and learning process of 
speaking is believed to be effective to improve the students’ speaking skills. 
1. The implementation of River of Life as media to improve 
students’speaking skills 
a. The students doing pre-test about recount and they just having nerve 
when they presented their work. Much students got lack of vocabulary 
and the long pause, they seems did not know what they whant to say. 
b. The treatment by applying River of Life as media to I mprove students’ 
speaking skills. The teacher gave the students assignment to tell the 
story from the River of Life that the teacher gave. 
c. With applying River of Life as media to their teaching-learning activity, 
the students look more confident when they deliver their material. 
d. To know how far the improvement of the students’ speaking skills, the 
students got post-test from the teacher. 
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2. Improvement of the Students’ Speaking Skills Through River of Life 
The researcher was brave to state the conclusion of the successful 
River of Life use in speaking class based on the gotten data. Cycle 1 and 
cycle 2 had provided the process of students’ speaking development. Then, 
the researcher got the data from the observation and the students’ reactions.  
In cycle 1, the mean pre-test showed 68.57, and the post-test showed 
75,14. Pre-test as lower than post-test.It identified that there was an 
improvement from pre-test and post-test. Based on the passing grade 76, 28 
students got 60.7% of the estimated percentage of 80%. Therefore, the 
study did cycle 2. 
In the following cycle, pre-test and post-test got the same case. 
There was an improvement, starting from the mean of pre-test 70.85 and 
post-test 79.14. At last, the percentage of cycle 2 reached 85.7%. It meant 
that the students had been clear to obtain the expected target. From these 
result, it can be conclude that the use of River of Life as media to improve 
students’ speaking skills was successful. 
B. Suggestion 
1. For Teacher 
The teacher should give the students more space to speak in the 
class with some considerations. Firstly, identify the character of students 
whether they are shy or confident enough. Secondly, the teacher should 
give more material which deals with the students’ knowledge background. 
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It aims to engage students’ motivation in learning. The teacher could assign 
the students to explore more resources of English on the internet.  
Based on the observation, the teacher was good to implement an 
extensive learning approach. It gives more space for students to express 
their language capability. In the task of making River of Life, the teacher 
had better ask the students to directly draw the River of Life instead of 
making the story life first. However, the most often obstacle that appeared 
is students confused about what to draw in the River of Life. The researcher 
hopes that the research would give suggestions for any teacher to used 
River of Life as media to teach speaking, especially recount.  
2. For Students 
The students should realize that speaking skill is not an instant skill 
acquisition. They have to practice regularly. Therefore, they are not 
supposed to think that speaking skill English only occurs in class. They can 
start by a small group to make simple conversation either inside or outside 
of class. 
The students are supposed to maximize the media to make it all 
simpler. They can make a picture according to their life story to introduce 
themselves to others. The picture can help the students when they got blank 
in front of other people. Besides the media, the students asked to be active 
in the course. It can help the students to build their self-confidence. 
Students also need to practice well to habituate with foreign pronunciation.  
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3. For Researcher 
For the following research, the researcher expects there will be an 
innovative way to use the River of Life media more suitable for students. 
The researcher hopes that the River of Life media could be implemented in 
other themes not only for the recount.  
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Score of Students Pre-test of Cycle 1 
Class/Smester : XI IPA / 1 
KD  : Menyusun teks recount lisan dan tulis sederhana tentang 
pengalaman/ kegiatan/kejadian/peristiwa, dengan memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, secara benar dan sesuai dengan konteks. 
 
 
No Name P G V F C Total Score 
1 ANA 4 4 4 4 4 20 80 
2 AS 2 2 3 3 2 12 48 
3 AAY 3 3 4 4 3 17 68 
4 AH 3 3 4 3 4 17 68 
5 DM 4 3 4 3 4 18 72 
6 EF 4 4 4 4 5 21 84 
7 FR 3 3 3 3 2 14 56 
8 IH 4 3 4 3 3 17 68 
9 LM 4 3 4 3 4 18 72 
10 LMK 4 4 4 4 4 20 80 
11 MS 3 4 4 4 4 19 76 
12 MAU 4 4 4 3 4 19 76 
13 MMH 3 4 4 3 4 18 72 
14 MZS 4 3 4 4 4 19 76 
15 MRR 4 3 4 3 3 17 68 
16 MA 4 3 3 3 3 16 64 
17 MC 4 3 3 3 4 17 68 
18 NDN 3 3 4 4 3 17 68 
19 NH 3 3 3 3 4 16 64 
20 NS 3 3 4 3 3 16 64 
21 PU 3 4 4 3 4 18 72 
22 PYEMA 3 2 3 3 3 14 56 
23 SK 4 4 4 4 4 20 80 
24 SNNF 3 3 3 3 3 15 60 
25 UH 4 4 4 3 4 19 76 
26 UK 4 3 3 3 4 17 68 
27 YD 3 3 3 4 3 16 64 
28 ZAF 3 2 3 2 3 13 52 
 
 
Score of Students Post-test of Cycle 1 
Class/Smester : XI IPA / 1 
KD  : Menyusun teks recount lisan dan tulis sederhana tentang 
pengalaman/ kegiatan/kejadian/peristiwa, dengan memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, secara benar dan sesuai dengan konteks. 
 
 
No Name P G V F C Total Score 
1 ANA 4 4 5 4 4 21 84 
2 AS 3 2 3 3 3 14 56 
3 AAY 3 3 4 4 4 18 72 
4 AH 3 3 4 4 4 18 72 
5 DM 4 3 4 4 4 19 76 
6 EF 5 4 5 4 4 22 88 
7 FR 3 3 4 3 4 17 68 
8 IH 4 3 4 4 4 19 76 
9 LM 4 3 4 4 4 19 76 
10 LMK 4 4 5 4 5 22 88 
11 MS 4 4 4 4 4 20 80 
12 MAU 4 4 5 4 5 22 88 
13 MMH 4 4 4 3 4 19 76 
14 MZS 4 3 4 4 4 19 76 
15 MRR 4 3 4 3 4 18 72 
16 MA 4 3 4 4 4 19 76 
17 MC 4 3 4 4 4 19 76 
18 NDN 4 3 4 4 4 19 76 
19 NH 4 3 4 3 4 18 72 
20 NS 4 3 4 3 4 18 72 
21 PU 4 4 4 4 4 20 80 
22 PYEMA 3 3 4 3 3 16 68 
23 SK 4 4 5 4 4 21 84 
24 SNNF 3 3 4 3 3 16 64 
25 UH 4 4 4 4 4 20 80 
26 UK 4 3 4 4 4 19 76 
27 YD 3 3 4 4 4 18 72 
28 ZAF 3 3 3 3 3 15 60 
 
 
Score of Students Pre-test of Cycle 2 
Class/Smester : XI IPA / 1 
KD  : Menyusun teks recount lisan dan tulis sederhana tentang 
pengalaman/ kegiatan/kejadian/peristiwa, dengan memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, secara benar dan sesuai dengan konteks. 
 
 
 
No Name P G V F C Total Score 
1 ANA 4 4 5 4 4 21 84 
2 AS 3 2 2 3 3 13 52 
3 AAY 3 3 4 4 3 17 68 
4 AH 3 3 4 4 4 18 72 
5 DM 4 3 4 4 4 19 76 
6 EF 5 4 4 4 5 22 88 
7 FR 3 3 4 3 3 16 64 
8 IH 4 3 4 4 4 19 76 
9 LM 4 3 4 4 3 18 72 
10 LMK 4 4 4 4 4 20 80 
11 MS 4 4 4 4 3 19 76 
12 MAU 4 3 4 4 4 19 76 
13 MMH 4 3 4 4 4 19 76 
14 MZS 4 3 4 3 4 18 72 
15 MRR 4 3 4 3 4 18 72 
16 MA 4 3 4 3 3 17 68 
17 MC 4 3 4 4 3 18 72 
18 NDN 4 3 4 4 4 19 76 
19 NH 4 3 4 4 4 19 76 
20 NS 3 3 4 3 4 17 68 
21 PU 3 4 4 3 4 18 72 
22 PYEMA 3 2 3 3 3 14 56 
23 SK 4 3 4 4 4 19 76 
24 SNNF 3 2 3 2 3 13 52 
25 UH 4 3 4 4 4 19 76 
26 UK 3 3 4 4 3 17 68 
27 YD 3 3 4 3 4 17 68 
28 ZAF 2 2 3 3 3 13 52 
 
 
Score of Students Post-test of Cycle 2 
Class/Smester : XI IPA / 1 
KD  : Menyusun teks recount lisan dan tulis sederhana tentang 
pengalaman/ kegiatan/kejadian/peristiwa, dengan memperhatikan fungsi sosial, 
struktur teks, dan unsur kebahasaan, secara benar dan sesuai dengan konteks. 
 
 
No Name P G V F C Total Score 
1 ANA 4 4 5 4 5 22 88 
2 AS 3 3 4 3 4 17 68 
3 AAY 4 3 4 4 4 19 76 
4 AH 4 4 4 3 4 19 76 
5 DM 4 4 4 4 4 20 80 
6 EF 5 4 5 4 5 23 92 
7 FR 4 3 4 4 4 19 76 
8 IH 4 4 4 4 4 20 80 
9 LM 4 4 4 4 4 20 80 
10 LMK 4 4 5 5 5 23 92 
11 MS 4 4 5 4 4 21 84 
12 MAU 4 4 5 4 5 22 88 
13 MMH 4 4 5 4 4 21 84 
14 MZS 4 3 5 4 4 19 76 
15 MRR 3 3 5 4 4 19 76 
16 MA 4 3 4 4 4 19 76 
17 MC 4 4 4 4 4 20 80 
18 NDN 4 4 5 4 4 21 84 
19 NH 4 4 5 4 4 21 84 
20 NS 4 4 4 3 4 19 76 
21 PU 4 4 4 4 4 20 80 
22 PYEMA 3 3 4 3 4 17 68 
23 SK 4 4 4 4 4 20 80 
24 SNNF 3 3 4 3 4 17 68 
25 UH 4 4 5 4 4 21 84 
26 UK 4 3 4 4 4 19 76 
27 YD 3 3 5 4 4 19 76 
28 ZAF 3 3 4 3 4 17 68 
 
 
RENCANA PELAKSANAAN PEMBELAJARAN 
 
(RPP) 
 
Sekolah                        : MA Darul Falah Pringsurat Temanggung 
Mata Pelajaran             : Bahasa Inggris  
Kelas/ Semester           : XI IPA / I (satu)  
Materi Pokok               : Recount  
Alokasi Waktu             : 8 x 45 menit  
Pertemuan ke  : 1-4 
 
A. Kompetensi Inti 
3. Memahami, menerapkan, menganalisis pengetahuan faktual, konseptual, 
prosedural berdasarkan rasa ingintahunya tentang ilmu pengetahuan, 
teknologi, seni, budaya, dan humaniora dengan wawasan kemanusiaan, 
kebangsaan, kenegaraan, dan peradaban terkait penyebab fenomena dan 
kejadian, serta menerapkan pengetahuan prosedural pada bidang kajian yang 
spesifik sesuai dengan bakat dan minatnya untuk memecahkan masalah.  
4. Mengolah, menalar, dan menyaji dalam ranah konkret dan ranah abstrak 
terkait dengan pengembangan dari yang dipelajarinya di sekolah secara 
mandiri, dan mampu menggunakan metoda sesuai kaidah keilmuan.  
B. Kompetensi Dasar dan Indikator 
3.9  Menganalisis fungsi sosial, struktur teks, dan unsur kebahasaan pada teks 
recount sederhana tentang pengalaman/kejadian/peristiwa, sesuai dengan 
konteks penggunaannya.  
4.13 Menangkap makna dalam teks recount lisan dan tulis sederhana.  
4.14 Menyusun teks recount lisan dan tulis sederhana tentang pengalaman/ 
kegiatan/kejadian/peristiwa, dengan memperhatikan fungsi sosial, struktur 
teks, dan unsur kebahasaan, secara benar dan sesuai dengan konteks.  
 
 
 
 
C. Indikator 
1. Siswa dapat bercerita mengenai pengalaman atau kejadian yang telah 
dialami dalam berkomunikasi.  
2. Siswa dapat membuat dialog yang di dalamnya terdapat pengalaman atau 
kejadian yang telah dialami. 
D. Tujuan Pembelajaran  
Setelah mempelajari materi ini, siswa diharapkan mampu:  
1. Menunjukkan kesungguhan belajar bahasa Inggris terkait recount  
2. Menunjukkan perilaku peduli, percaya diri dan tunggungjawab dalam 
melaksanakan komunikasi terkait recount  
3. Mengidentifikasi fugsi social, struktur teks dan unsure kebahasaan dari 
recountberbentuk teks dalam dialog.  
4. Merespon makna terkait recount berbentuk teks dalam dialog. 
E. Materi Pembelajaran  
Teks recount 
Fungsi Sosial: Meneladani, membanggakan,  bertindak teratur, teliti dan 
disiplin, melaporkan.  
F. Metode Pembelajaran  
Pendekatan ilmiah  
Strategi: Menyimak, Menyiapkan Media,Presentasi. 
Struktur   
a. Menyebutkan tindakan/ peristiwa/kejadian secara umum  
b. Menyebutkan urutan tindakan/ kejadian/peristiwa secara kronologis, dan 
runtut  
c. Jika perlu, ada kesimpulan umum.  
Unsur kebahasaan  
(1) Kata-kata terkait dengan perjuangan hidup, profesionalisme dalam 
bekerja, kejadian/peristiwa yang sedang banyak dibicarakan.  
(2) Penyebutan kata benda  
(3) Ejaan dan tulisan tangan dan c etak yang jelas dan rapi  
(4) Ucapan, tekanan kata, intonasi, ketika mempresentasikan secara lisan   
 
 
(5) Rujukan kata   
G. Media, Alat, dan Sumber Pembelajaran 
1.Sumber Belajar  
 Buku Guru  
 Buku Siswa  
 Deskripsi Gambar  
H. Langkah-langkah Kegiatan Pembelajaran  
Pertemuan ke-1 
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Pendahuluan 
1. Guru membuka pelajaran dengan 
mengucap salam perkenalan dan 
berdoa. 
2. Guru memeriksa kehadiran peserta 
didik sebagai sikapdisiplin. 
3. Guru memberikan mind building yang 
terkait dengan materi diajarkan agar 
siswa mampu mengikuti 
arahpembelajaran. 
7 menit 
Inti 
Mengamati 
- Siswa memperhatikan penjelasan guru 
yang berhubungan dengan materi, 
kemudian siswa diberikan kesempatan 
menyiapkantanggapan. 
- Siswa diberikan pertanyaan yang 
berkaitan denganrecountuntukmenarik 
ketertarikan siswa terhadap materi 
yang akanberlangsung. 
- Guru membantu siswa menunjukkan 
beragam contoh teks recount 
76 menit 
 
 
sederhana. 
- Siswa belajar menemukan gagasan 
pokok. Informasi rinci dan informasi 
tertentu dari teks yang dibaca. 
Menanya 
- Dengan bimbingan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai teks recount sederhana 
yang ada dalam bahasa Inggris 
terutama tentang fungsi sosial, struktur 
teks, dan unsur kebahasaan. 
- Siswa mempertanyakan gagasan 
pokok, informasi rinci dan informai 
tertentu dari teks recount sederhana 
tentang kegiatan/kejadian/peristiwa. 
Mengeksplorasi 
- Siswa melaporkan hasil diskusi 
kelompok pada tahap mengamati dan 
ditanggapi kelompok lain. 
- Guru menunjuk beberapa siswa untuk 
memberikan contoh teks recount yang 
benar. 
- Guru memberikan tugas membuat teks 
recount sederhana tentang pengalaman 
siswa pada hari kemerdekaan indonesia 
ke-74. 
Mengasosiasi 
- Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
 
 
mandiri dan atau kelompok. 
Mengkomunikasikan 
- Murid menampilkan hasil pekerjaan 
dengan mengucapkannya di 
depanteman-temannya. 
- Guru dan murid memberikan feedback 
terkait hasil kerja siswa. 
Penutup 
 
- Guru bertanya kepada siswa terkait 
materi teks recount yang baru saja 
mereka dapatkan. Apakah mereka 
paham atautidak? 
- Guru menginformasikan rencana 
kegiatan pembelajaran untuk 
pertemuan berikutnya. 
- Guru menutup pertemuan dengandoa. 
7 menit 
 
Pertemuan ke-2 
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Pendahuluan 
1. Guru membuka pelajaran dengan 
mengucap salam perkenalan dan berdoa. 
2. Guru memeriksa kehadiran peserta 
didik sebagai sikapdisiplin. 
3. Guru memberikan ulasan terkait materi 
pertemuan sebelumnya. 
7 menit 
 
 
Inti 
Mengamati 
- Siswa memperhatikan penjelasan yang 
berhubungan dengan materi, kemudian 
siswa diberikan kesempatan 
menyiapkantanggapan. 
- Guru membantu siswa menunjukan 
contoh River of Life. 
Menanya 
- Dengan bimbingan guru, siswa 
mempertanyakan antara lain struktur 
dan fungsi River of Life. 
Mengeksplorasi 
- Siswa melaporkan hasil diskusi 
kelompok pada tahap mengamati dan 
ditanggapi kelompok lain. 
- Guru memberikan tugas menceritakan 
teks recount dari media River of Life 
yang telah disediakan guru. 
Mengasosiasi 
- Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
mandiri dan atau kelompok. 
Mengkomunikasikan 
- Murid menampilkan hasil pekerjaan 
dengan mengucapkannya di 
depanteman-temannya. 
- Guru dan murid memberikan feedback 
terkait hasil kerja siswa. 
76 menit 
 
 
Penutup 
 
- Guru bertanya kepada siswa terkait 
materi yang baru saja mereka 
dapatkan. Apakah mereka paham 
atautidak? 
- Guru menginformasikan rencana 
kegiatan pembelajaran untuk 
pertemuan berikutnya. 
- Guru menutup pertemuan dengandoa. 
7 menit 
 
Pertemuan ke-3 
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Pendahuluan 
1. Guru membuka pelajaran dengan 
mengucap salam perkenalan dan berdoa. 
2. Guru memeriksa kehadiran peserta 
didik sebagai sikapdisiplin. 
3. Guru memberikan ulasan terkait materi 
pertemuan sebelumnya. 
7 menit 
Inti 
Mengamati 
- Guru membantu siswa menunjukan 
contoh pengaplikasian gambar 
berurutan kedalam teks recount 
Menanya 
- Dengan bimbingan guru, siswa 
mempertanyakan antara lain 
bagaimana cara membuat teks 
menggunakan kata bantu (clue) 
Mengeksplorasi 
- Siswa melaporkan hasil diskusi 
76 menit 
 
 
kelompok pada tahap mengamati dan 
ditanggapi kelompok lain. 
- Guru memberikan tugas menceritakan 
teks recount dari kata bantu yang telah 
di pilih siswa. 
Mengasosiasi 
- Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
analisis yang disampaikan dalam kerja 
mandiri dan atau kelompok. 
Mengkomunikasikan 
- Murid menampilkan hasil pekerjaan 
dengan mengucapkannya di 
depanteman-temannya. 
- Guru dan murid memberikan feedback 
terkait hasil kerja siswa. 
Penutup 
 
- Guru bertanya kepada siswa terkait 
materi yang baru saja mereka 
dapatkan. Apakah mereka paham 
atautidak? 
- Guru menginformasikan rencana 
kegiatan pembelajaran untuk 
pertemuan berikutnya. 
- Guru menutup pertemuan dengandoa. 
7 menit 
 
 
 
 
 
 
 
 
Pertemuan ke-4 
KEGIATAN DESKRIPSI KEGIATAN 
ALOKASI 
WAKTU 
Pendahuluan 
1. Guru membuka pelajaran dengan 
mengucap salam perkenalan dan berdoa. 
2. Guru memeriksa kehadiran peserta didik 
sebagai sikapdisiplin. 
3. Guru memberikan ulasan terkait materi 
pertemuan sebelumnya. 
7 menit 
Inti 
Mengamati 
- Siswa melihat power point yang 
berhubungan dengan materi, kemudian 
siswa diberikan kesempatan 
menyiapkantanggapan. 
- Guru membantu siswa menunjukan 
contoh River of Life. 
Menanya 
- Dengan bimbingan guru, siswa 
mempertanyakan antara lain struktur 
dan fungsi River of Life. 
Mengeksplorasi 
- Siswa melaporkan hasil diskusi 
kelompok pada tahap mengamati dan 
ditanggapi kelompok lain. 
- Guru memberikan tugas membuat 
gambar River of Life mengenai 
pengalaman pribadi siswa. 
Mengasosiasi 
- Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang hasil 
76 menit 
 
 
analisis yang disampaikan dalam kerja 
mandiri dan atau kelompok. 
Mengkomunikasikan 
- Murid menampilkan hasil pekerjaan 
dengan mengucapkannya di 
depanteman-temannya. 
- Guru dan murid memberikan feedback 
terkait hasil kerja siswa. 
Penutup 
 
- Guru bertanya kepada siswa terkait 
materi yang baru saja mereka 
dapatkan. Apakah mereka paham 
atautidak? 
- Guru menginformasikan rencana 
kegiatan pembelajaran untuk 
pertemuan berikutnya. 
- Guru menutup pertemuan dengandoa. 
7 menit 
 
I. Instrumen Penilaian Hasil Belajar 
Dalam pembelajaran ini, murid akan menceritakan pengalaman mereka 
dengan menggunakan media bantu River of Life. Dituntut dalam hal ini 
murid lebih rileks dan bisa mengembangkan potensi berbicara dalam waktu 
yang lama. 
 Salatiga, 29 Agustus 2019 
Guru Bahasa Inggris 
 
 
 
Aris Jin 
 
 
Lampiran 
A. Materi Pertemuan-1 
Recount Teks 
1. Teacher explains about definition, generic structure, characteristic and example of 
recount text 
a. Definition of Recount Teks 
Recount text is a text that telling the reader about one story, action or 
activity. Its goal is to entertaining or informing the reader. (sebuah teks yang 
menceritakan sebuah cerita, aksi ataupun aktifitas. Tujuan recount text 
adalah untuk menghibur atau memberi informasi kepada pembaca) 
Or (atau)Recount is a text which retells event or experiences in the past. 
(sebuah teks yang menceritakan kembali kejadian atau pengalaman di masa 
lampau) 
b. Generic Structure of Recount Teks 
 Orientation : It gives the readers the background information needed to 
understand the text, such as who was involved, where it happened, and 
when it happened. 
 Events : A series of events, ordered in a chronological sequence. 
 Re-orientation :A personal comment about the event or what happened in 
the end. 
c. The Characteristics / Language Feature of  Recount Text 
 Using the simple past tense, past continuous tense, past perfect tense, and 
past perfect continuous tense. 
 Using temporal sequence, e.g. On Saturday. On Monday, On Sunday 
 Focus on specific participant, e.g. I (the writer) 
 Using the conjunctions, such as: then, before, after, etc. 
 Using action verd, e.g. went, stayed 
 
 
 
 
 
 
 
 
d. Example 
A Beautiful Day at Jogja 
Last week, my friends and I went to Jogja. We visited many 
places. 
First, we visited Parangtritis beach. The sun shone brightly and the 
scenery was very beautiful there. We felt the wind blew across to us. 
We also saw a lot of people in that beach. There werw many birds 
flew in the sky. Also, there were many sellers who sold many kinds of 
souvenirs. Second, we visited Gembira Loka Zoo. We saw many 
kinds of animals there such as monkeys, tigers, crocodiles, snakes, etc. 
We looked around in that Zoo, and also took pictures of those animals. 
Then, we felt hungry, so we went to a restaurant. As soon as we 
finished our lunc, we decided to go home. 
For me, that was a beautiful day though I could not visit 
Malioboro. we really enjoyed it, and I hope I could visit Jogja again. 
Written by : Arsianti Dewi - btitishcourse.com 
2. Pre-test of cycle 1 
1) Students ask to tell story about their experience in 74th indonesia 
independence day 
2) One by one student tell their story in front of the class 
3) Teacher records students voice using mobile phone 
B. Materi Pertemuan-2 
River of Life 
1. Teacher explain about River of Life and give example of River of Life 
a. Definition of River of Life 
River of Life is media for exploring individual life experiences. 
River of Life can easiest the user to tell about their stories. It can minimize 
forgotten event , people or place. 
 
 
 
 
 
b. Example of River of Life 
 
Explanation of the picture : 
1) The story in the picture was begin in 2003 
2) Obstacle, sometimes in the story have an obstacle. In the picture 
the obstacle occure in 2009 from his senior 
3) In 2009 the writer became ship staff 
4) Another obstacle that blocking his path to go to another event 
5) Brach that the writer want or chance but there are an obstacle 
blocking it 
6) Free branch that the writer go , it looks like that in 2010 he 
became safe guard 
2. Post-test of cycle 1 
Tell what story in the River of Life 
1) Teacher gives river of life picture to students 
2) There are 4 kinds picture 
3) teacher asks the students to tell the story on the picture 
4) Teacher records students voice using mobile phone 
1 
2 
3 
4 5 
6 
 
 
C. Materi Pertemuan-3 
1. Pre-test of cycle 2 
1) Teacher ask students to make a group of 4 students  
2) Each grup ask to choose 4 clue (Time, Place, Event, Figure) 
3) For example Time is last year, Place in my grand mother house, Event 
is holiday, Figure is me and my family 
4) After decided the clues teacher ask student to tell the story according 
the clues  
5) Teacher records students voice using mobile phone 
D. Materi Pertemuan-4 
1. Post-test of cycle 2 
1) Teacher asks student to make their own story with river of life 
2) The story is from the student born until now 
3) The students tell the story using river of life in front of class 
4) Teacher records students voice using mobile phone 
 
Lampiran 
1. Jenis/Tehnik Penilaian  
 Sikap (melalui rubrik pengamatan sikap selama pembelajaran)  
 Ketrampilan  : speaking. 
2. Bentuk Insrumen  
 
Instrumen Penilaian Sikap 
No  Nama  
 Sikap   
Total Nilai Tanggung 
jawab  Peduli  Kerjasama  Percaya Diri 
1        
2        
3        
4         
 
 
 
 
 
 
Rubrik Penilaian Sikap 
No Butir Sikap Nilai Deskripsi 
1 Tanggungjawab 
5 Selalu bertanggungjawab 
4 Sering bertanggungjawab 
3 Terkadang bertanggungjawab 
2 Jarang bertanggungjawab 
1 Tidak pernah bertanggungjawab 
2 Peduli 
5 Selalu peduli 
4 Sering peduli 
3 Terkadang peduli 
2 Jarang peduli 
1 Tidak pernah peduli 
3 Kerjasama 
5 Selalu kerjasama 
4 Sering kerjasama 
3 Terkadang kerjasama 
2 Jarang kerjasama 
1 Tidak pernah kerjasama 
4 Percaya Diri 
5 Selalu percaya diri 
4 Sering percaya diri 
3 Terkadang percaya diri 
2 Jarang percaya diri 
1 Tidak pernah percaya diri 
 
Instrumen Penilaian Keterampilan Berbicara 
No  Nama  
Aspek Penilaian Keterampilan Berbicara Total 
Nilai Pronunciation Grammar Vocabulary Fluency Comprehension 
1        
2        
3        
4        
5        
 
 
 
 
 
 
 
 
 
Rubrik Penilaian Keterampilan Berbicara Menurut H. Douglas Brown 
No Criteria 
Rating 
Score 
Description 
1 Pronunciation 
5 
Equivalent to and fully accepted by educated 
native speaker. 
4 Errors in pronunciation are quite rare. 
3 
Errors never interfere with understanding 
and rarely disturb the native speaker. Accent 
may be obviously foreign. 
2 
Accent is intelligible though often quite 
faulty. 
1 
Errors are frequent but can be understood by a 
native speaker. 
2 Grammar 
5 
Equivalent to that of an educated native 
speaker. 
4 
Able to use the language accurately on all 
levels normally pertinent to prefessional 
needs. Errors in grammar are quite rare. 
3 
Control of grammar is good. Able to speak 
the language with sufficient structural 
accuracy to participate effectively  in formal 
and informal conversation.  
2 
Can usually handle elementary contructions 
quite accurately but does not have through or 
confident control of the grammar.  
1 
Errors in grammar are frequent, but speaker 
can be understood by a native speaker. 
3 Vocabulary 
5 
Speech on all levels is fully accepted by 
educated native speakers in all its features 
including breadth of vocabulary and idioms. 
4 
Sometimes uses inappropriate termsand must 
rephrase ideas because of lexical and equities 
3 
Frequently uses the wrong words 
conversation somewhat limited because of 
inadequate vocabulary 
2 
Misuse of words and very limited vocabulary 
makes comprehension quite difficult. 
1 
Speaking vocabulary sufficient to express 
himself simply with some circumlocutions. 
4 Fluency 
5 
Speech as fluent and efforts less as that of a 
native speaker 
4 
Speed of speech seems to be slightly affected 
by the language problem 
3 
Speed and fluency are rather  strongly 
affected by the language problem 
2 Usually hesitant, often forced into silence by 
 
 
language limitation. 
1 
Speech is so halting and fragmentary as to make 
conversation virtually impossible. 
5 Comprehension 
5 
Appears to understand everything without 
difficulty 
4 
Understand nearly everything at normal 
speed although occasionally repetition may 
be necessary 
3 
Understand most of what is said at slower 
than normal speed without repetition 
2 
Has great difficulty following what is said. 
Can comprehend only “social conversation” 
spoken slowly and with frequentrepetitions. 
1 
It cannot be said to understand even simple 
conversations. 
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